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The Summit Educational Service Center has added clarifications to the ODE 2019 Model Curriculum to support teachers and students.
 Color Coding 
Red:  These are new terms or phrases that were not specifically stated in the ODE 2012 Model Curriculum.  This will help to raise awareness of new content and concepts.  However, you may have personally taught these terms in your units, but now they are required.
Yellow:  These are terms and phrases were originally stated in the ODE 2012 Model Curriculum.  Note: These same terms and phrases may now be taught with a new or modified focus. 
Blue:  This will identify the thinking processes expected by students, especially for the summative assessments.   

[bookmark: _GoBack]Green S: This indicates the Expectation for Learning is either the same or very similar. Frequently, key words or phrases have been bolded and underlined.  For each of these, there will be a clarification of what processing skill(s) are needed by students to complete a given assessment question.  
Modified involved more change and/or changes.

Format:
When you read [format] pc – this indicates that words or phrases were bulleted or numbered to raise awareness of how many terms/concepts are involved in the statement.  


Enduring Understandings 
Essential Questions
ODE is considering the addition of these Grant Wiggins and Jay McTighe concepts as part of strategies support. However, the SESC has added samples, but they are not limited to the ones listed.  These are always placed within a set of [ ] pc to designate that they are SESC suggestions and not ODE requirements. For some content statements there may be only one completed category. 


Additional Clarifications:
Note:  Watch the date in the footer.  As ODE and the SESC add updates, any changes from the current dated version in the footer will be indicated on the last page of this document.   It may require you to copy the phrase(s) to your colored-coded version. In rare situations, a single page may need to be reprinted. 


Resources and Strategy Supports: 
In the future ODE will expand sample resources, strategies and clarifications to the model curriculum. These will be added to this right-hand column.


Theme:  Ohio in the United States
The fourth-grade year focuses on the early development of Ohio and the United States. Students learn about the history, geography, government and economy of their state and nation. Foundations of U.S. history are laid as students study prehistoric Ohio cultures, early American life, the U.S. Constitution, and the development and growth of Ohio and the United States. Students begin to understand how ideas and events from the past have shaped Ohio and the United States today.










	Strand 
	History 

	Topic 
	Historical Thinking and Skills                               

	Content Statement 
	1.  The order of significant events in Ohio and the United States can be shown on a timeline.  S

	Content Elaborations 
Chronological thinking helps students develop a clear sense of historical time to recognize the temporal sequence of events in history. Grade-three students practiced chronological order by placing local events on a timeline. 

In grade four, students construct timelines with 1 appropriate titles, 2 evenly spaced intervals for years, decades and centuries, and events in 
3 chronological order.  [format] pc

As students place events on timelines, they begin to understand cause-and-effect relationships among events and gain early experience with the conventions of BC/BCE and AD/CE.

Students begin using these conventions in grade five.  In grade six, students will examine relationships between events on multiple-tier timelines.
                [   a significant connection or similarity between two or more things] pc


Expectations for Learning 
Construct a timeline of significant events in Ohio and the United States to demonstrate an understanding of units of time and chronological order
                                         [evaluate} 
[Note:  Timelines can be both horizontal and vertical.] pc
 




	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding  
A timeline is a sequential representation of events. pc

Essential Questions
What is the purpose of a timeline?  
How do you create a timeline? pc



Connections 
[Connect to HIST CS: 8 by creating a classroom chart or graphic organizer and posting it as a re-teaching or enrichment tool to show innovations in communications, technology and transportation. For example:  ] pc
	
	17th
	18th
	19th
	20th

	Communication
	
	
	
	

	Industrialization
	
	
	
	

	Transportation
	horseback
	flatboats
	railroads
	airplanes









HIST
	[Cognitive Thinking for Constructing a Timeline
· Close observation of events on a timeline
· Sequence & counting practice  
· Listing steps] pc 

[Technique:
· Use color circles to indicate dates – moveable pieces to determine evenly spaced intervals – Cuyahoga Falls: Bruce
· Math Investigation term for intervals = landmarks or skip counting] pc

	



1.  Multiple tier timelines can be used to show relationships among events and places.   

	Vocabulary
· Timeline
· Chronological order
· Title
· Evenly spaced intervals
· Years – decades - centuries
· Cause/effect relationships (introduced)

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.
· I can define chronological order and intervals.
· I can place a series of events in chronological order.
· I can decide the proper intervals of time for a series of events. [years, decades or centuries]
· I can sequence a series of events in evenly spaced intervals on a timeline.
· I can discuss multiple benefits of timelines. 
· I can construct a timeline with a title, sequential dates and evenly spaced intervals of time.



	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
SESC Folder: 08Timelines Primary and Secondary Sources.  See the Table of Contents for descriptions of the lessons.  
These will be updated by Feb. 2020. 

	District Resources and Teaching Suggestions
· 





	Strand 
	History 

	Topic 
	Historical Thinking and Skills                               

	Content Statement 
	2.	Primary and secondary sources can be used to create historical narratives.  S

	Content Elaborations 
[bookmark: _Hlk23498711]Historical narratives recount human events. Students analyze sources related to historical events.  Primary sources are records of events as they are first described by people who witnessed the events.
Primary sources include:
· Photos;
· official documents;
· autobiography/memoir;
· interviews of a participant in an event; and
· journals/diaries.

Secondary sources offer an analysis or a restatement of primary sources. They are written after the events have taken place by people who did not witness the events.  Secondary sources may include:
· newspaper articles;
· textbooks;
· biographies;
· online encyclopedias; and
· reviews of research.  


Expectations for Learning 
Identify and analyze primary and secondary sources to distinguish between perspectives of a historical event1. S  




	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding  
History is a record of the past based on reliable information. pc 

Essential Questions  
How do we know what really happened in the past? ODE
What are the different points of view for a given event? pc




Connections 
[Historical narratives are constructed based upon primary and secondary sources. These sources are used to provide background information and support for the accounts of historical events and the perspectives of the writer.
 
HIST CS: 3-8 provide a variety of opportunities for students to create historical narratives within the history strand content. 

Connect to HIST CS: 5 regarding the relationship between climate and latitude and 
HIST CS: 7 regarding the influence of physical environments on human activities.] pc
[1Historical narratives are constructed based upon primary and secondary sources. These sources are used to provide background information and support for the accounts of historical eve]




HIST 

2.  Primary and secondary sources can be used to create historical narratives.
	[Frontload Technique to Differentiate Primary and Secondary Sources.
Write what happened to you at Halloween. – Primary source
Switch papers and someone retells your story.  Secondary source
Includes:  Who – What – When – How – Why – Conclusion.] pc

[Natural History Museum:  Prehistoric American Indians
· Write a one paragraph narrative using primary/secondary sources with the 4 qualifiers:
clothing – shelter – weapons – food.] pc 

[French & Indian Wars
· Half the students write from French/Indian perspective or from the British/colonist perspective.
· Then students must debate the opposite perspective.] pc

	



	Vocabulary
· Primary source 
· Secondary source 
· Historical narrative
· Memories 
· Historical perspective 
· Supporting details
· Fact/ opinion
· Cause and effect relationship
	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define a primary source and give examples.
· I can define a secondary source and give examples.
· I can explain the difference between a primary and secondary source.
· I can identify supportive details from a source.
· I can tell the difference between a fact and an opinion. 
· I can identify a cause and an effect in a given situation.
· I can define an historical narrative.   
· I can research and evaluate information in primary and secondary sources.
· I can organize my final information and write an historical narrative.  
[Note:  To evaluate, students need to be able to set criteria and apply them to the situation.] pc




	SESC Lessons and other Potential Resources
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Historical Narrative:  Step into a Moment in History.  The lessons develop increase depth using primary and secondary sources to write a historical narrative at the time of the War of 1812.  – Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc.
These will be updated by Feb. 2020.
 
	· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
· Folder: Timelines Primary and Secondary Sources. 
· 05 Read for Comprehension 3Rs See the Table of Contents for descriptions of the lessons.





HIST 

2.  Primary and secondary sources can be used to create historical narratives.

	Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Prehistoric People – Mound Builders Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. 
These will be updated by Feb. 2020. 



	PROP  A Universal for Evaluating Evidence
P = Is it a primary or secondary source?
R = If the source is a person, does he or she have a reason to lie?
O = Are there other witnesses, statements, recordings, or evidence which report the same data, information or knowledge?
P = Is it a public or private statement?
O’Reilly, Kevin.  Evaluating Viewpoints in United States History, Critical Thinking Books and Software, 1990.









	Strand 
	History

	Topic 
	Heritage

	Content Statement 
	3.  Various groups of people have lived in Ohio over time including American Indians, migrating settlers and immigrants.  Interactions among these groups have resulted in cooperation, conflict, and compromise.  [modified]

	Content Elaborations 
Various groups of people have lived in Ohio over time including American Indians, migrating settlers and immigrants. Interactions among these groups have resulted in cooperation, conflict, and compromise. 

The themes of cooperation, conflict, and compromise are meant to be integrated throughout the school year. 

While all the various groups are listed below, teachers should choose examples to illustrate the interactions at the higher level (i.e., prehistoric, historic, migrating settlers).

· Prehistoric American Indians:
· Paleo;
· Archaic;
· Woodland; and
· Late Prehistoric or Fort Ancient.

· Historic American Indians:
· Delaware;
· Miami;
· Ottawa;
· Seneca;
· Shawnee, and
· Wyandot. 

· Migrating Settlers/Immigrants:
· English;
· Scots-Irish; and
· Germans.

Conflict is a verbal or physical disagreement.  Examples of conflict include:
· use and ownership of hunting and agricultural territories; and 
· power and control over the Ohio River Valley.
	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
When two cultures meet, neither remains the same. pc [change]

Essential Question  
How do we know what really happened in the past? ODE




Connections 

[Note: While information on prehistoric groups is somewhat limited, there is evidence of cooperation involving the construction of mounds and trade with distant groups. In addition, there is evidence of conflict, especially among the Late Prehistoric groups as they sometimes fought over:
· access to hunting territories or 
· the most fertile agricultural lands.] pc






HIST

3.  Various groups of people have lived in Ohio over time including American Indians, migrating settlers and immigrants. Interactions among these groups have resulted in cooperation, conflict, and compromise.

	Cooperation is working together.  Examples of cooperation include:
· building of mounds;
· trade; 
· developing transportation systems;
· agricultural and hunting strategies; and
· creating new settlements.

Compromise is both sides give up something to reach an agreement. An example of compromise is a treaty. 

Expectations for Learning 
Explain how interactions among these groups have resulted in cooperation, conflict, and compromise. Similar                                                [cause    /effect] pc

[Note:  The lack of resources often created situations of cooperation or conflict.] pc
	



	Vocabulary:  Unit 1B American Indians – Prehistoric 
· Prehistoric American Indians
· Paleo
· Archaic
· Woodland
· Late Prehistoric {Fort Ancient 
· Evidence of cooperation (sharing)
· Evidence of conflict

	Vocabulary:  Unit 1B 1B American Indians – Historic
· Historic American Indians
· Delaware
· Miami
· Ottawa
· Seneca = Mingo
· Shawnee
· Wyandot
· Evidence of cooperation (sharing)
· Evidence of conflict

	Vocabulary:  Unit 2
· Ohio River Valley  
· French and Indian War 

Vocabulary: Unit 3
· Settlers
· Immigrants
· Immigration
· English
· Scotch-Irish
· German
· Evidence of cooperation (sharing)
· Evidence of conflict
	Vocabulary:  Unit 4A
· Transportation systems [roads, canals, railroads]
· Agricultural practices
· Ownership of land
· Interactions
· Evidence of cooperation (sharing)
· Evidence of conflict
· Evidence of compromise



[Note Options:  The columns of vocabulary words would be used in different units and not one large unit.] pc
HIST

3.  Various groups of people have lived in Ohio over time including American Indians, migrating settlers and immigrants. Interactions among these groups have resulted in cooperation, conflict, and compromise.

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define a prehistoric Indian and give examples.
· I can describe different historic Indians and give examples for each.
· I can give examples of cooperation among prehistoric Indians.
· I can give examples of conflict among prehistoric Indians.
· I can define a migrating settler. [someone who came to Ohio from another colony]

· I can give examples of immigrants building transportation systems in Ohio.
· I can describe causes of conflict between European powers and American Indians in Ohio.
· I can summarize what caused the French and Indian War.
· I can explain how interactions among prehistoric Indians resulted in cooperation and conflict.
· I can explain how interaction between American Indians and European settlers results in cooperation and conflict. 




	SESC Lessons and other Potential Resources
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Prehistoric People- Mound Builders Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. 
These will be updated by Feb. 2020. 

Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Historical Narrative:  Step into a Moment in History
Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc.  These will be updated by Feb. 2020. 


Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Cultural Practices and Products of Historic Indians
Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. These will be updated by Feb. 2020. 

	· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
· Folder: GRAPHIC ORGANIZERS # 07 CHANGE organizer.  See the Table of Contents for descriptions of the lessons.


	
	District Resources and Teaching Suggestions
· 






	Strand 
	History

	Topic 
	Heritage

	Content Statement 
	4.  The 13 colonies came together around a common cause of liberty and justice, uniting to fight for independence during the American       
     Revolution and to form a new nation.  S

	Content Elaborations 
The continuing struggle among European powers for control of the Ohio River Valley resulted in the French and Indian War, which further strained relationships among the European settlers and the various American Indian tribes.

By 1776, the colonists had begun to think of themselves as Americans and wanted to govern themselves. The American colonists joined together in 1776 to write the Declaration of Independence, announcing their decisions to free themselves from the rule of Great Britain.  [a list of complaints – unfair British decisions] pc

Colonists felt two practices of the British were particularly unjust: 
· high taxation without representation; and
· the Proclamation of 1763 which prohibited the colonists from settling west of the Appalachians.

The defeat of the British during the American Revolution ended British rule.  Americans formed a new national government under the Articles of Confederation, which was the first attempt to organize the new nation’s government.

During this same time period, Ohio was developing as a populated frontier. 


Expectations for Learning 
Explain why the American colonists united to fight for independence from
Great Britain   and form a new nation. S 
           
                         [cause/effect] pc                                   

[Note:  The focus is on the causes leading up to the war and NOT the war itself.] pc

	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understandings 
Choices have present and future consequences. 
The actions of individuals and groups make a difference in the lives of others. 
One cannot have a right without a responsibility. pc

Essential Questions  
How do we know what really happened in the past? ODE  
How is the past influencing me? pc

Connections 
[Sample Definitions:  
· liberty: personal freedom; to be free from someone dominating people (citizens)     
· justice: to be treated fairly] pc

[EX:  Proclamation of 1763
· Force ½ of the students to move to the other side of the room.  They can only take with them what can be carried in one hand. 
· The other ½ of the students need to make room for the returning students. (colonists)
· Discuss frustrations of having to move and being forced to share your space – desk and resources with other students.  
· Create parallels to the British forcing colonists to return to the eastern side of the Appalachian Mountains and being forced to leave behind their homes and fields/crops.  
How hard was it for colonists to move and rebuild vs. ‘Extreme Make Over’ of a modern-day house on the television program?]   pc




HIST

 4.  The 13 colonies came together around a common cause of liberty and justice, uniting to fight for independence during the American       
      Revolution and to form a new nation.
	[EX:  Proclamation of 1763
· Force ½ of the students to move to the other side of the room.  They can only take with them what can be carried in one hand. 
· The other ½ of the students need to make room for the returning students. (colonists)
· Discuss frustrations of having to move and being forced to share your space – desk and resources with other students.  
· Create parallels to the British forcing colonists to return to the eastern side of the Appalachian Mountains and being forced to leave behind their homes and fields/crops.  
· How hard was it for colonists to move and rebuild vs. ‘Extreme Make Over’ of a modern-day house on the television program?] pc 




	Vocabulary
· Common cause (common goal)
· 13 colonies
· Liberty
· Justice
· Independence
· American Revolution 
	Vocabulary
· Great Britain
· Taxes
· Proclamation of 1763
· Fort Laurens
· Articles of Confederation
· Populated frontier
	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define liberty and give an example.
· I can define justice and give an example.
· I can tell the two main reasons for writing the Declaration of Independence.
· I can tell why the colonies didn’t want British taxes. [liberty and justice]
· I can explain the Proclamation of 1763.
· I can explain reasons for the American Revolution.
· I can tell why Fort Laurens was built.
· I can tell the purpose for the Articles of Confederation.
· I can tell why colonies united to fight for independence from Great Britain.  
· I can explain how the actions of early colonists impacted my life.   



	SESC Lessons and other Potential Resources
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: The 13 Colonies – Why Did We Unite?  The lessons are designed to address why the colonists wanted to break away from Great Britain.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. These will be updated by Feb. 2020. 

Keep It or Junk It.  
https://www.teachingchannel.org/video/student-run-lesson 
Contents for descriptions of how to read information text for the American Revolution.  
Verified 11-6-19
	District Resources and Teaching Suggestions
· 









	Strand 
	History

	Topic 
	Heritage 

	Content Statement 
	                                                                                                                                                                                1
5.  The Northwest Ordinance incorporated democratic ideals into the territories.  It provided a process for territories to become states 
                                                2
     and recognized them as equal to the other existing states.   [modified] 

	Content Elaborations 

As students reflect on the way ideas and events from the past have shaped the world today, they understand the significance of the democratic ideals established by the Northwest Ordinance.

The Northwest Ordinance established a plan for admitting states from the Northwest Territory to the United States.  The Northwest Ordinance incorporated democratic ideals into the territories by:
· encouraging education; [public] pc
· guaranteeing trial by jury;
· banning slavery in the Northwest Territory;
· establishing territorial government; and
· encouraging the treatment of American Indians in good faith.

Political leaders in Ohio wrote Ohio’s first Constitution so Ohio could become a state.  Ohio’s Constitution was modeled after the U.S. Constitution.  


Expectations for Learning
Explain how the Northwest Ordinance influenced the incorporation of democratic ideals in the states formed from    the Northwest Territory. S                                                       
                                                                     [cause/effect] pc



[The original Expectation for Learning was dropped: “Explain how Ohio progressed from territory to statehood, including the terms of the Northwest Ordinance.”  However, the process is implied in the 4th bullet.]




	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
A person’s level of freedom matches is his/her type of government. pc

Essential Questions
Why were governments created?  pc
What is the role of an individual in the government? pc




Connections 
[Connect to GEO CS: 9 regarding relative location.] pc






HIST

5.  The Northwest Ordinance incorporated democratic ideals into the territories.  It provided a process for territories to become states and 
     recognized them as equal to the other existing states.     
	Vocabulary
· Northwest Ordinance
· Democratic ideals
· Northwest Territory
· Territorial government
· Ohio’s Constitution
· Statehood

	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can tell the purpose for the Northwest Ordinance. [guaranteed rights to people]
· I can describe the five main democratic ideals in the Northwest Ordinance.
· I can summarize the plan for admitting states from the Northwest Territory.
· I can explain the purpose of Ohio’s Constitution.
· I can identify how the U.S. Constitution and Ohio’s Constitution are connected. 
· I can explain how Ohio changed from a territory to statehood.
· I can explain how democratic ideals influenced the Northwest Ordinance. 
· I can explain how my personal freedoms are matched to our constitutions.
    



	SESC Lessons and other Potential Resources
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Ohio - From Territory to Statehood.  The lessons are designed to address students reading parts of the Northwest Ordinance and the steps toward statehood.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, a Tic Tac Yo Review, etc. 
These will be updated by Feb. 2020. 

	District Resources and Teaching Suggestions
· 







	Strand 
	History 

	Topic 
	Heritage 

	Content Statement 
	[bookmark: _Hlk23498960] 6.  Ongoing conflicts on the Ohio frontier with American Indians and Great Britain contributed to the United States’ involvement in the 
      War of 1812.  [modified]

	Content Elaborations 
Following the American Revolution, the British continued to supply weapons to the American Indians from their military outposts in Canada, encouraging American Indians to continue to fight against the Americans. The British wanted to keep their hold on both Canada and the profitable fur trade in the Northwest Territory.
 
A coalition of American Indians rejected the Americans’ claim to Indian lands in the Ohio Territory. After initial American Indian victories against the American army, the coalition was defeated. Many tribes were forced to give up their claims to land in what became Ohio.
. 
The United States declared war on Great Britain in June of 1812. The United States defeated Great Britain in the Battle of Lake Erie (1813). After this defeat, the British could no longer provide American Indians with weapons.
 
Significant events leading to the War of 1812 include: 
· Battle of Fallen Timbers; and
· the Treaty of Greenville.

Reasons why the United States declared war on Great Britain include: 
· impressment (forcefully taking American sailors from their ships to work on British ships along the eastern seaboard);
· British supplying weapons to American Indians; and
· British restrictions on American overseas trade.


Expectations for Learning 
[bookmark: _Hlk23499035]Explain on-going conflicts before and during the War of 1812.  [modified] pc 


	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
Choices have present and future consequences. pc

Essential Questions 
How do we know what really happened in the past? ODE
How does the search for freedom create change? pc




Connections 
 
[Identify the standing issues including: Extensions 
· British supported American Indian uprising against Americans (Tecumseh’s confederation)
· Who controls Lake Erie – Conflict with British controlled Canada
· The importance of the Oliver Hazard Perry and the Battle of Lake Erie to ending the war.] pc






HIST

6.  Ongoing conflicts on the Ohio frontier with American Indians and Great Britain contributed to the United States’ involvement in the War of 1812.
	Vocabulary
· Great Britain – British
· Coalition
· Northwest Territory 
· War of 1812
· Battle of Lake Erie (1813)
· Battle of Fallen Timbers
· Treaty of Greenville
· Impressment
	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can explain why the British gave weapons to native tribes in Ohio.
· I can describe the results of the Battle of Fallen Timbers.
· I can explain the results of the Treaty of Greenville.
· I can tell how the Battle of Lake Erie affected the Indians in Ohio. 
· I can explain the standing issues in Ohio that caused the War of 1812.  
· I can explain why the Battle of Lake Erie was important to Americans in the War of 1812. 
· I can summarize how choices have immediate and future consequences.      



	Summit ESC American History Grant Lessons .  
(These will be updated by Feb. 2020.)
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select The Frontier Wars Including the Treaty of Greenville.  The lessons are designed to establish the background of standing issues in the Northwest Territory that culminated in the Treaty of Greenville. It includes– Enduring Understanding – Essential Question – I Can Statements, etc.  
These will be updated by Feb. 2020.


Select: The Battle of Lake Erie:  Making the War of 1812 Relevant to 4th Graders  
The lessons are designed to create a historical narrative at the time of the War of 1812.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. 

Select: Voices from the Past/ War of 1812.  The lessons are designed to study the war through three perspectives and create a Wax Museum about the War of 1812.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. 

Summit ESC American History Grant Lessons Extension Lessons
Select Tecumseh.  The lessons are designed to address examine Tecumseh's role in the War of 1812 as a standing issue between Great Britain and the United States
It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. 
	District Resources and Teaching Suggestions
· 






	Strand 
	History                                                                                                        

	Topic 
	Heritage        

	Content Statement 
	 7. Following the War of 1812, Ohio continued to play a key role in national conflicts including the anti-slavery movement and the 
    Underground Railroad.  [modified]

	Content Elaborations
[bookmark: _Hlk13644276] Following the War of 1812, the nation quickly expanded, forcing the question of whether or not to allow the practice of slavery in the new states. Under the terms of the Northwest Ordinance, Ohio was admitted to the United States' as a free state.  [statehood] pc
 
The Fugitive Slave Act of 1850 made it illegal to help slaves escape. While not all Ohioans were abolitionists, seeds of the anti-slavery movement were planted by local anti-slavery newspapers, helping to grow Ohio into a strong center of opposition to slavery.
. 
The Ohio Anti-Slavery Society employed lecturers to travel across the state, encouraging Ohioans to join the abolitionist movement.
 
Ohio served as one of the main routes of the Underground Railroad, a system of secret routes used by people in the North and South to help slaves escape to freedom. Escape routes developed with safe houses where slaves could be concealed. [fugitives] pc


Expectations for Learning
Explain the role Ohio played with the anti-slavery movement and the Underground Railroad.  S

[Note:  The emphasis for this Content Statement is on the causes of the Civil War and not the actual war.] pc

	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding  
Choices have present and future consequences. pc

Essential Question 
How does the search for freedom create change? pc




Connections 






HIST

7.  Following the War of 1812, Ohio continued to play a key role in national conflicts including the anti-slavery movement and the Underground 
     Railroad.

	Vocabulary
· War of 1812
· Northwest Ordinance
· Free state [statehood] pc
· Fugitive Slave Act of 1850
· Abolitionist 
· Anti-slavery movement
· Ohio Anti-Slavery Society
· Abolitionist movement
· Underground Railroad
· Safe houses [fugitive] pc     

	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.   
· I can tell the major issue (problem) after the War of 1812.
· I can tell the purpose for the anti-slavery movement.
· I can summarize what caused people to be for or against the Fugitive Slave Law of 1850.
· I can explain the purpose of the Ohio Anti-slavery Society.
· I can explain the purpose of the abolitionist movement.
· I can explain how safe houses and fugitives were part of the Underground Railroad. 
· I can explain how Ohio was involved in the anti-slavery movement and the Underground Railroad. 
· I can explain how the choices after the War of 1812 had present and future consequences.




	SESC Lessons and other Potential Resources
These will be updated by Feb. 2020.

Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Road to Freedom. The lessons are designed to trace the impact of the Underground Railroad movement.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. 
These will be updated by Feb. 2020.

· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
· Folder 14_ Lessons by Content:  Underground Railroad and H.E.L.P.  
	District Resources and Teaching Suggestions
·  






	Strand 
	History

	Topic 
	Heritage 

	Content Statement 
	8.  Many technological innovations that originated in Ohio benefitted the United States.  S

	Content Elaborations 
Ohio has influenced the development of the United States. Inventors from Ohio have contributed innovations which have benefitted the United States.

For example:
· the light bulb made it possible for people to work and play after dark; 
· the phonograph introduced a new way for people to be entertained in their home; 
· the traffic light and gas mask improved safety; 
· the cash register helped businesses keep track of money;
· the electric starter and ethyl gasoline for the automobile improved transportation; and 
· the airplane made it possible for people and goods to travel long distances in less time. 

[Focus on the “So what?” of the inventions and NOT “Who invented what?”] pc


Expectations for Learning 
Explain how technological innovations of inventors from Ohio or that originated in Ohio benefitted the United States. S
                             [evaluate] pc    



	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
Technological innovations can benefit people. pc

Essential Questions
How has Ohio influenced the growth of the United States? ODE 
How do technological innovations affect a region? pc   




Connections
[Connect to GEO CS: 10 and GEO CS: 14 regarding the influence of Ohio’s agriculture, industry and natural resources and its location within the U.S. on the development of both Ohio and the U.S.] pc 






HIST

8.  Many technological innovations that originated in Ohio benefitted the United States. 

	Vocabulary
· Technology
· Innovations
· Light bulb
· Phonograph
· Traffic light
· Gas mask
· Cash register
· Electric starter
· Ethyl gasoline
· Transportation
· Airplane
	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define innovation and give a modern example.  [Smartphones, i-Pod, solar cars, etc.]
· I can list a series of Ohio inventions.
· I can categorize a series of Ohio’s innovations as communication, transportation, or other technology.
· I can explain how innovations benefited people and Ohio’s innovations benefitted the United States.

	SESC Lessons and other Potential Resources
(These will be updated by Feb. 2020.)

Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Entrepreneurs-Risk-Profit: The Wright Brothers. The lessons are designed to look at the importance of inventors such as the Wright Brothers and how as entrepreneurs they organize productive resources to produce goods and services.  They seek to make profits by taking risks.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc.
These will be updated by Feb. 2020.  
 
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: The Effects of Technology.  This lesson relates to how new developments led to the growth of the United States by specifically looking at the importance of inventors such as Thomas Edison.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc.
These will be updated by Feb. 2020.
.
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
       Folder: Transportation Changes.  See the Table of Contents for 
       descriptions of the lessons.
	District Resources and Teaching Suggestions
· 



	Strand 
	Geography

	Topic 
	Spatial Thinking and Skills 

	Content Statement 
	 9. A map scale and cardinal and intermediate directions can be used to describe the relative location of physical and human 
     characteristics of Ohio and the United States.  S

	Content Elaborations 
The map scale is a tool used to approximate the distance between places on a map and shows the relationship between a unit of length on a map and the corresponding length on Earth’s surface. 

Cardinal directions are introduced in the third grade. Intermediate directions are the points that fall in-between cardinal directions: north east, north west, south east, and south west.
 
Relative location is the location of a place relative to other places. Cardinal and intermediate directions can be used to describe relative location, such as Dayton is west of Zanesville or Virginia is southeast of Ohio. Relative location can also be expressed in informal ways such as downstream or next to.
  

Expectations for Learning 
Use a map scale, cardinal directions and intermediate directions to describe the relative location of physical and human characteristics of Ohio and the United States. S
 

[Note: ODE Sample Graphic Response:  Use a scale or a scale strip as a tool to measure the space between two locations.] pc  



	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding  
Maps identify relative and specific locations. pc

Essential Question  




Connections 
[Connect to GEO CS: 10, by having students use map scale and cardinal and intermediate directions to describe the economic development of Ohio and the U.S.

Connect to GEO CS: 11, by having students use map scale and cardinal and intermediate directions to describe the physical and economic characteristics of the northern, southern and western regions of the U.S.

Connect to HIST CS: 5 regarding states formed from the Northwest Ordinance.] pc













GEO

9.  A map scale and cardinal and intermediate directions can be used to describe the relative location of physical and human characteristics of Ohio
     and the United States.
	Vocabulary
· Map scale
· Cardinal directions 
· Intermediate directions
· Relative location
· Physical and human characteristics
· Ohio and United States 

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define and use a map scale to measure distance.
· I can define and use cardinal directions on a map.
· I can define and use intermediate directions on a map.
· I can use cardinal and intermediate directions to describe relative location.
· I can explain the difference between physical and human characteristics. [in a geographical context]
· I can describe the relative location of physical and human characteristics on a map.





	SESC Lessons and other Potential Resources
· 


	District Resources and Teaching Suggestions
· 




	Strand 
	Geography

	Topic 
	Places and Regions 

	Content Statement 
	10. The economic development of the United States continues to influence and be influenced by agriculture, industry and natural 
      resources in Ohio.  S                                                                                                      [cause/effect] pc

	Content Elaborations 
 Ohio’s abundant 1 natural resources and 2 skilled laborers, along with its  
3 central location and 4 extensive waterways, allowed it to play a crucial role in the early development of the United States. 

Ohio’s forests provided the resources for building materials and paper. Ohio farms (livestock and crops), as well as the fisheries along Lake Erie, supplied food for a rapidly growing nation. Ohio coal powered the factories producing goods (rubber, steel, glass) and the ships and trains that carried products to market from the 1800s to today. Ohio's abundant natural resources and skilled laborers, along with its central location and extensive waterways, allowed it to play a crucial role in the economic development of the United States. 

Ohio’s agriculture, industry, and its natural resources have evolved and continue to have a significant impact on the economic progress of the state, region, and country. Examples of the modern influences Ohio has had on the economy include: 
· bio fuels (from corn and soybeans);
· alternative energy industry (solar energy cells, wind turbines, nuclear);
· biotech industries (research/development, medical device manufacturing);
· food processing (frozen food industry, pet food); and
· financial services (commercial banking, Federal Reserve Bank of Cleveland).


Expectations for Learning                                      
Explain how Ohio’s agriculture, industry and natural resources influence the
economic development of the United States. [modified]             [cause   /effect] pc

	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
Where you live influences how you live.  

Essential Questions
How does where you live influence how you live? ODE
How have problem solving decisions had positive and negative consequences to the environment? pc




Connections
[Connect to HIST CS: 8 regarding the idea that innovations in transportation that began in Ohio benefited the United States.

Connect to GEO CS: 11 and GEO CS: 14, regarding the influence of the physical environment on the economic development of a region.] pc







GEO

10. The economic development of the United States continues to influence and be influenced by agriculture, industry and natural resources in Ohio.                                                                                                       


	Vocabulary
· Economic development 
· Agriculture
· Industry
· Natural resources
· Skilled laborers
· Forest
· Fisheries (livestock, crops)
· Coal and glass 
· Extensive waterways
· Biofuels (corn – soybeans)
· Alternative energy
· solar energy cells
· wind turbines
· nuclear
· Biotech industries
· Food processing
· Financial services
· Federal Reserve Bank 
                of Cleveland

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.
· I can define and give an example of agriculture, industry and natural resources.  
· I can identify the resource factors that contributed to the early growth of Ohio.
· I can explain how the economic purpose for natural resources like corn and soybeans has changed. 
· I can identify economic developments that influenced industries in Ohio.
· I can explain how where you live influences how you live.
· I can explain various types of alternative energy.
· I can summarize modern influences in Ohio including biotech industries and food processing.
· I can summarize modern influences in Ohio including financial services including the Federal Reserve Bank of Cleveland. 
· I can explain how Ohio’s agriculture, industry and natural resources influenced the economic development of the United States.    



	SESC Lessons and other Potential Resources
· 
	District Resources and Teaching Suggestions
· 







	Strand 
	Geography

	Topic 
	Places and Regions 

	Content Statement 
	11.  The regions of the United States known as the North, South and West developed in the early 1800s largely based on 
                              1                                       2
      their physical environments and economies.  S [format] pc  

	Content Elaborations 
By the early 1800s, the borders of the United States stretched from the Atlantic Ocean to the Mississippi River. Regions developed in the United States based upon common physical environments and economies. Ohio was considered part of the West during the time.

Physical characteristics of the North include: 
· a shorter growing season; and 
· economic characteristics include manufacturing centers for ship building and textile factories. 

Physical characteristics of the South include:
· a longer growing season; and 
· economic characteristics include the plantation economy cotton and tobacco. 

Physical characteristics of the West include:
· abundant natural resources and rich soil; and 
· economic characteristics include inexpensive farmland and timber. [format] pc


Expectations for Learning 
Describe physical and economic characteristics of the northern, southern and western regions of the United States in the early 1800s. S







	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
Where you live influences how you live. pc

Essential Question
How does where you live influence how you live? ODE




Connections
[Understanding the physical and economic characteristics of regions of the United States will help students understand the concept of sectionalism in grade eight.] pc






GEO

11. The regions of the United States known as the North, South and West developed in the early 1800s largely based on 1. their physical environments 
       and 2.  economies.  
	Vocabulary
· Region 
· North
· growing season
· textiles
· South
· plantation economy
· West [of the early 1800s]
· inexpensive farmland
· Physical environments
· Economies
· Atlantic Ocean – Mississippi River 

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.
· I can define a region.  [It is a location with special characteristics that make it different from other regions.]
· I can identify the North, South and West of the United States on an 1800’s map.
· I can define physical environmental.
· I can define economies. 
· I can explain how the physical environmental and economies defined the North of the early 1800s.
· I can explain how the physical environmental and economies defined the South of the early 1800s.
· I can explain how the physical environmental and economies defined the West of the early 1800s.
 



	SESC Lessons and other Potential Resources
· 


	District Resources and Teaching Suggestions
· 





· 

	Strand 
	Geography                                                                               

	Topic 
	Human Systems 

	Content Statement 
	 12.  People have modified the environment throughout history resulting in both positive and negative consequences in Ohio and the
       United States. [modified]

	Content Elaborations
As students look at the cause and effect of human modifications to the environment, they understand the positive and negative consequences of these changes.   

Students explain the positive and negative consequences of human modifications to the environment in Ohio and the United States. 

Examples of modifications to the environment include: 
· construction of farms, towns; 
· transportation systems;
· fertilizers, herbicides and pesticides; and 
· destruction of wetlands and forests.  


Expectations for Learning 
Explain why human modifications to the environment are positive and/or negative.  [modified]                                                                  [evaluate  ] pc

Note: ODE dropped the verb: describe.













	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
Where you live influences how you live. pc

Essential Questions 
How does where you live influence how you live? ODE
How have problem solving decisions had positive and negative consequences to the environment? pc




Connections






GEO

12.  People have modified the environment throughout history resulting in both positive and negative consequences in Ohio and the United States.  
	Vocabulary
· Positive consequences
· Negative consequences
· Human modifications to the environment:
· construction
· fertilizers
· herbicides
· pesticides
· wetlands / forests

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.
· I can define and give an example of a positive environmental consequence.
· I can define and give an example of a negative environmental consequence.
· I can identify the purpose for each on the following: fertilizers, herbicides and pesticides.
· I can summarize the positive and/or negative usage of fertilizers, herbicides and pesticides.  
· I can describe human modifications to the environment in Ohio and the United States.
· I can explain why human modifications to the environment can have positive and negative consequences. 



	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
      SESC Folder: 16 Lessons by Content:  Humans affect the environment 
      lessons. 
      These will be updated by Feb. 2020.

	District Resources and Teaching Suggestions
· 









	Strand 
	Geography

	Topic 
	Human Systems 

	Content Statement 
	                                                                                                                                                                     1          2           3                4
13. The population of the United States has changed over time, becoming more diverse (e.g., racial, ethnic, linguistic, religious). Ohio’s population has become increasingly reflective of the multicultural diversity of the United States.  S

	Content Elaborations 
The population of Ohio and the United States has changed over time, leading to increased diversity. This change is the result of immigration and migration into and out of Ohio. 

There are many factors that cause this immigration and migration. 
· Push factors are reasons that people move away from a place. 
[most often unpleasant – life threatening] pc
· Pull factors are reasons that people move to a new place. 
[most often beneficial - attractive] pc

Push and pull factors may include: 
· economic opportunity;
· conflict;
· natural disasters;
· availability of land; and
· religious and political freedoms.

The theme of diversity is meant to be taught throughout the school year. 


Expectations for Learning 
Explain that Ohio’s population is increasingly reflective of the cultural diversity of the United States. S [compare] pc




	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
When two cultures meet, neither remains the same. change pc


Essential Question
How does the location influence people, ideas and products? pc




Connections
[Define diversity:  includes different types of people (as people of different races or cultures) in a group or organization.] pc





GEO

13.  The population of the United States has changed over time, becoming more diverse (e.g., racial, ethnic, linguistic, religious). Ohio’s population has
       become increasingly reflective of the multicultural diversity of the United States.
	Vocabulary
· Population
· multicultural diversity
· racial
· ethnic
· linguistic and
· religious
· Immigration
· Migration

	Vocabulary
· Push – pull factors
· economic opportunity
· conflict 
· natural disasters
· availability of land 
· religious and political freedoms
· Diversity

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define cultural diversity.
· I can summarize the four types of cultural diversity.
· I can define immigration and migration.
· I can define and give examples of push factors.
· I can define and give examples of pull factors.
· I can explain the five causes for push and pull factors.   

· I can describe some changes that happen when two cultures meet.
· I can explain how Ohio’s population reflects the multicultural diversity of the United States.   



	SESC Lessons and other Potential Resources
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Finding the Perfect Home (Immigration).  The lessons are designed to compare immigrants of the 1860s to those of the early 1900s. It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. 
These will be updated by Feb. 2020.


CS: 13
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select Immigration: United States and Ohio.  The lessons are designed to study the impact of immigrants to the U.S. and Ohio.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc.  

 
	District Resources and Teaching Suggestions
· The American History Grant mini-units were written to the 2012 Social Studies Standards.  However, many of the experiences align to the current 2019 Learning Standards.







	Strand 
	Geography

	Topic 
	Human Systems 

	Content Statement 
	                            1                                 2                                                                                              A              B                  C
14.  Ohio’s location and its transportation systems continue to influence the movement of people, products and ideas in the United States.  S                                                                                    [   cause/effect] pc            

	Content Elaborations
At one time, Ohio was a gateway to the West. Ohio’s principal commercial artery was the Ohio River. During the 19th century, canals, railroads and roads were constructed to accommodate the needs of a westward-expanding nation.

Ohio continues to function as a major transportation hub for the nation. Ohio’s extensive transportation systems are vital to the national and international distribution of merchandise, influencing the movement of people, products, and ideas. 

Travel systems include: 
· air;
· highway;
· rail; and
· water routes.


Expectations for Learning 
Explain how Ohio’s location and its transportation systems have influenced the movement of people, products and ideas. S

                                                                                                                 [cause/effect] pc










	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 

Essential Questions
How does where you live influence how you live? pc  
How has Ohio influenced the growth of the United States ODE        
How does location influence the movement of people, ideas and products? pc




Connections






GEO

14.  Ohio’s location and its transportation systems continue to influence the movement of people, products and ideas in the United States.                                                        
	Vocabulary
· Movement of people, products and ideas.
· Commercial artery
· Canals, railroads, roads
· Westward expansion (westward-expanding nation)
· Transportation hub
· National distribution of merchandise
· International distribution of merchandise

	I Can Statement 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can give an example of a person, a product or an idea that moved from one place to another.  (general concept)
· I can explain how canals, railroads and roads helped to support the needs of a westward-expanding nation and the nation’s economic growth.
· I can define commercial artery. [a major route of transportation where commercial products are moved from place to place]
· I can define a transportation hub.  [It is a place where passengers or cargo are exchanged between vehicles or between other types of transportation.]
· I can give examples of a transportation hub.  [Taxicabs at the airport, rent-a-car at the train station, tugboat to a cruise ship, etc.]
· I can describe how Ohio was a transportation hub.    
· I can explain how Ohio’s location and types of transportation help to move people, products and ideas.




	SESC Lessons and other Potential Resources

Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
  
Select: Transportation Creates Changes.  The lessons are designed to study the impact of roads, canals, and railroad.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc.
These will be updated by Feb. 2020.
 

Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx  
Select: Low Bridge, Everybody Down:  Canals. The lessons are designed to study the impact of roads, canals, and railroad.  It includes a Formative Assessment – Enduring Understanding – Essential Question etc.
These will be updated by Feb. 2020.


	District Resources and Teaching Suggestions
· 







	Strand 
	Government

	Topic 
	Civic Participation and Skills 

	Content Statement 
	 15.  Individuals have variety of opportunities to act in and influence their state and national government. Citizens have both rights and 
        responsibilities in Ohio and the United States.  Similar

	Content Elaborations
Students examine the role of citizens and the opportunities citizens have to participate in and influence their state and national governments and understand the rights of citizenship. They understand that citizens have personal responsibilities such as taking advantage of the opportunity to be educated. Citizens also have civic responsibilities. Citizens have an obligation to uphold both the Ohio and U.S. Constitutions. 

Citizens' roles and opportunities to participate include: 
· voting; 
· communicating with elected officials; 
· participating in civic and service organizations; and 
· performing voluntary service.  


Rights of citizenship include:
· freedom of religion, speech and press;
· right of petition; and 
· right of assembly. [only the First Amendment] pc


Citizens’ civic responsibilities include: 
· obeying laws; 
· paying taxes; 
· serving on juries;  
· (for men) registering for the selective service; and 
· respecting the rights of others.  
               [Note:  Students MUST distinguish a right from a responsibility.] pc


Expectations for Learning 
Describe the ways citizens act in and influence their state and national government.  S                                   [cause/effect] pc            

Explain the rights and responsibilities of citizens in a democratic government. S 
	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
A person’s level of freedom matches his/her type of government. pc

Essential Question
How are civic ideals translated into practice? ODE




Connections
[Connect to HIST CS: 4 and GOV CS: 19 regarding the Bill of Rights.] pc





GOV

15.  Individuals have variety of opportunities to act in and influence their state and national government. Citizens have both rights and responsibilities 
       in Ohio and the United States.
	Vocabulary
· State government
· National government 
· Citizens
· Rights and responsibilities
· Voting
· Civic organizations
· Service organizations    
	Vocabulary
· Rights of citizens
· freedom of religion
· freedom of speech
· freedom of the press   1st Amendment
· right to petition
· right to assembly
[Note:  See GOV CS: 18 similar vocabulary but applied in specific context.] pc 

	Vocabulary
· Responsibility to support the Ohio and U.S. Constitution:
· obey laws
· pay taxes
· serve on a jury
· register for the selective service  




	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can identify ways to participate in our state and national government.
· I can define major rights of a citizen in Ohio and the United States.  [freedom of religion, speech and press, right of petition and right of assembly]
· I can summarize my personal responsibility as a citizen.
· I can define civic responsibility. [relating to the duties or activities of people in relationship to their town/city]
· I can identify and give examples of a civic responsibility.  [examples of laws that they must obey, demonstrating respect for others]
· I can explain how a citizen supports (upholds) the Ohio Constitution.  [obey laws, pay taxes, serve on a jury, etc.]
· I can explain how a citizen supports (upholds) the United States Constitution.  [obey laws, pay taxes, serve on a jury, register for the selective service] etc.]
· I can describe ways citizens take part in their Ohio or United States government.
· I can describe ways citizens can influence their Ohio or United States government. 
· I can summarize my rights and responsibilities as a citizen in our government. 


	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
SESC Folder: 04 Government:  See the Table of Contents for descriptions of lessons 1-18. 
These will be updated by Feb. 2020.

	District Resources and Teaching Suggestions
· 










	Strand 
	Government

	Topic 
	Civic Participation and Skills 

	Content Statement 
	                                                                                                                                   1                                   2
16.  Civic participation in a democratic society requires individuals to make informed and reasoned decisions by accessing, evaluating,
       and using information effectively to engage in compromise.  [modified] [formerly GOV CS: 16 and 17] pc

	Content Elaborations
Effective civic participation requires that individuals make informed and reasoned decisions using various digital and non-digital sources to evaluate information critically. These skills are also key components of historical thinking.

Students at this level learn to: 
· identify possible cause and effect relationships; 
· distinguish between fact and opinion; 
· read and interpret various types of data;
· recognize perspective and purpose; and 
· compare points of agreement and disagreement.  


Expectations for Learning 
Use information effectively to make an informed decision. S
                              [evaluate  ]   pc
                              [Need the decision-making process from 3rd grade.] pc














	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
Effective citizenship requires making informed and reasoned decisions. pc

Essential Questions
How are civic ideals translated into practice? ODE
How does a citizen make informed and reasoned decisions?  
Problem Solving pc 




Connections
[Note:  data types: pictographs, bar graphs, line graphs and tables.] pc

[Note:  A compromise is a settlement of differences in which each side makes concessions – looking for common goals or principles.] pc

Note:  Possible examples of data: bar graphs, line graphs, charts / tables.] pc
                                                             2nd             3rd                     4th              









GOV

16.  Civic participation in a democratic society requires individuals to make informed and reasoned decisions by accessing, evaluating, and using 
        information effectively to engage in compromise.  
	Vocabulary
· Civic participation
· Informed and reasoned decisions
· Evaluate information 
· Cause and effect relationships
· Fact and opinion
· Types of data
· Perspective and purpose
· Historical thinking
· Compromise
 [Note: This is NOT clarified in the
            elaboration.] pc

	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define the phrase “informed decision”.
· I can evaluate information to use in making an informed decision.
· I can identify a cause and effect relationship.
· I can identify the difference between a fact and an opinion.
· I can read and interpret various types of graphs, charts, and tables.
· I can define perspective.  
· I can identify the perspective for a given set of information.
· I can compare where perspectives agree or disagree with each other.
· I can define historical thinking.  [informed/reasoned decisions, evaluate information critically]
· I can use information effectively to make an informed decision.
· I can work with others to reach a compromise on an issue with different perspectives.




	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
SESC Folder: 04 Government:  See the Table of Contents for descriptions of lessons 1-18.  

These will be updated by Feb. 2020.


	District Resources and Teaching Suggestions
· 







	Strand 
	Government

	Topic 
	Rules and Laws 

	Content Statement 
	                                 1                            2                              3
17.	Laws can protect rights, provide benefits, and assign responsibilities.  S [format] [formerly GOV CS: 18] pc

	Content Elaborations
Laws in a democratic society establish rule and order.

Laws are established by governments to protect rights. Some of these rights include:
· religion;
· speech; 
· press;                    [only the First Amendment] pc
· petition; and 
· assembly.

Benefits provided to citizens by laws include:

· providing order in daily life (traffic laws);
· protecting property (outlawing theft); 
· providing public education (school laws); and 
· protecting rights (freedom of speech).  

Responsibilities assigned to citizens by laws include:
· paying taxes;
· serving on juries; and 
· obtaining licenses.  


Expectations for Learning 
Describe ways in which laws protect rights, provide benefits, and assign responsibilities to citizens. S






	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
A person’s level of freedom matches his/her type of government. pc

Essential Question
What are the purposes and functions of government in Ohio and the U.S.? ODE




Connections
[Connect to GOV CS: 18 regarding the protection of rights.] pc 












GOV

17.  Laws can protect rights, provide benefits, and assign responsibilities.   
	Vocabulary
· Democratic society
· Laws
· Rights
· Rule and order
· Protected rights [of citizens]
· religion
· speech
· press
· petition
· assembly 
· Benefits [provided by the government]
· provide order
· protect property
· provide public education
· protect rights
· Responsibilities (assigned to citizens)
· pay taxes
· serve on a jury
· obtain licenses

[Note:  See GOV CS: 15 and 18.] pc  

	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can explain why we have rules.
· I can identify rights protected by the laws in Ohio and the United States.  [religion, speech, press, petition and assembly]
· I can explain the benefits of governmental protection. 
· I can describe several benefits provided by laws to its citizens.
· I can describe the responsibilities of a citizen that are required by law.  




	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
SESC Folder: 04 Government:  See the Table of Contents for descriptions of lessons 1-18.
These will be updated by Feb. 2020.


	District Resources and Teaching Suggestions
· 







	Strand 
	Government

	Topic 
	Rules and Laws 

	Content Statement 
	                                                                                         1                                                        2
18.  The U.S. Constitution establishes a system of limited government and protects citizens’ rights; five of these rights are addressed in the First Amendment.  S [formerly GOV  CS: 19] pc	

	Content Elaborations
Weaknesses in the Articles of Confederation led to calls for a new framework for government. 

The U.S. Constitution was created and provided a government with 1 limited powers and 2 protections for the rights of citizens.  [format] pc

It established the right of citizens to choose representatives and decide issues through the process of voting.  

The First Amendment guarantees five rights:
· freedom of speech;
· freedom of religion; 
· freedom of press;                    Only the First Amendment] pc
· freedom of petition; and 
· freedom of assembly.


Expectations for Learning 
Explain how the U.S. Constitution limits the power of government and protects the rights of citizens. S
 






	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
A person’s level of freedom matches his/her type of government.  pc

Essential Question
What are the purposes and functions of government in Ohio and the U.S.? ODE




Connections
[Connect to the ELA Standards by having students create a persuasive writing sample supporting one of the five First Amendment rights as the most important.

Connect to HIST CS: 4 and GOV CS: 15 regarding the Articles of Confederation and Bill of Rights

Connect to GOV CS: 17 regarding First Amendment rights.] pc 












GOV

18.  The U.S. Constitution establishes a system of limited government and protects citizens’ rights; five of these rights are addressed in the First 
        Amendment.  
	Vocabulary
· U.S. Constitution
· Citizens’ rights
· Articles of Confederation
· Representatives
· First Amendment freedoms:
· speech
· religion
· press
· petition
· assembly
· Basic rights           
	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can explain why the U.S. Constitution is like a rule book.
· I can define the Articles of Confederation.
· I can summarize why the Articles of Confederation were not working.
· I can explain how the U.S. Constitution protects its citizens.
· I can identify the source of our government’s power in Ohio and the United States.
· I can name the five rights in the First Amendment.
· I can explain how each of the five rights in the First Amendment limits the government but protects citizens.

[Note:  See GOV CS: 15 and 17.] pc



	Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: First Amendment and Problem Solving Government.  The lessons are designed to explain the significance of the rights that are protected by the First Amendment including freedom of speech and right of petition and assembly. It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc.  

· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
SESC Folder: 04 Government:  See the Table of Contents for descriptions of lessons including a play script, pyramids, etc. 

These will be updated by Feb. 2020.

	District Resources and Teaching Suggestions
· 







	Strand 
	Government

	Topic 
	Roles and Systems of Government 

	Content Statement 
	19.  A constitution is a written plan for government. The Ohio Constitution and the U.S. Constitution separate the major responsibilities of government among three branches.  [modified] [formerly ECO CS: 20 and 21]	

	Content Elaborations
A constitution is a written document describing the way a government is organized and how its power is allocated. 

The Ohio Constitution and the U.S. Constitution separate the major responsibilities of government among three branches.

Responsibilities of the three branches include: 
· legislative branch makes and passes laws; 
· judicial branch interprets and applies the laws; and
· executive branch carries out and enforces the laws. 



Expectations for Learning 
Identify the three branches of government and the responsibilities of each branch of government. Similar















	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
A person’s level of freedom matches his/her type of government. pc

Essential Question
What are the purposes and functions of government in Ohio and the U.S.?  ODE




Connections












GOV

19.  A constitution is a written plan for government. The Ohio Constitution and the U.S. Constitution separate the major responsibilities of government
       among three branches.  
	Vocabulary
· Constitution
· How power is allocated
· Ohio Constitution
· U.S. Constitution
· Three branches and their major responsibilities:
· legislative branch
· executive branch
· judicial branch 
	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define a constitution.
· I can summarize the two constitutional responsibilities of our state and national governments.
· I can explain the responsibilities of the legislative branch. 
· I can explain the responsibilities of the executive branch. 
· I can explain the responsibilities of the judicial branch.




	SESC Lessons and other Potential Resources
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select Ohio and U.S. Government.  The lessons focus on the major responsibilities for each branch of government.  It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc. 
These will be updated by Feb. 2020.
 
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
      SESC Folder: 04 Government:  See the Table of Contents for descriptions 
      of lessons 1-18. 
These will be updated by Feb. 2020.


	District Resources and Teaching Suggestions
· 







	Strand 
	Economics

	Topic 
	Economic Decision Making and Skills 

	Content Statement 
	20.  Tables and charts organize data in a variety of formats to help individuals understand information and issues. [modified]  
       [formerly ECO CS: 22] pc	

	Content Elaborations
The organization of information into tables and charts can help people understand and present information about many topics. Students learn to read and interpret tables and charts for a variety of purposes.

Tables organize information in columns and rows.

Charts organize information in a variety of visual formats, for example a 
T-Chart.


Expectations for Learning 
Interpret information from tables and charts.  Similar
[analyze  - then make an inference] pc               


















	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
Data displayed visually can help in intercepting information. pc


Essential Questions
What is the advantage of displaying information visually?
What is the most appropriate method for displaying information visually? 
[higher level] pc




Connections












ECO

20.  Tables and charts organize data in a variety of formats to help individuals understand information and issues.
	Vocabulary
· Tables
· Charts

	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define a table.      [Definitions are provided.]
· I can define a chart.
· I can explain the purpose for a table or chart.
· I can interpret the information from a table or chart.
· I can apply information from a table or chart.    



	SESC Lessons and other Potential Resources

	District Resources and Teaching Suggestions
· 







	Strand 
	Economics

	Topic 
	Production and Consumption 

	Content Statement 
	21.  Entrepreneurs in Ohio and the United States organize productive resources and take risks to make a profit and compete with other producers.  S [formerly ECO CS: 23] pc	

	Content Elaborations
An entrepreneur is an individual who organizes different productive resources to produce goods or services.  Entrepreneurs are willing to take risks to identify and develop new products or start a new business.

Entrepreneurs recognize opportunities to use productive resources to make a profit and accept the challenges involved in competing with other producers in the marketplace.

Productive resources are used to make goods and services. They include:
· natural resources such as water and land;
· human resources such as employers and employees; and
· capital goods such as money, tools, and buildings.  


Expectations for Learning 
Describe how entrepreneurs use productive resources. Similar















	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
The use of productive resources leads to making decisions. pc

Essential Questions
What decisions are made when using productive resources? – entrepreneur 
a. What to produce?                        – product
b. How to produce it?                      – producer
c. For whom are you producing it? – consumer
Why can’t people have everything they want? pc  
[Productive resources are limited. (As a result, people cannot have all the goods/services that they want.)] pc




Connections










ECO

21.  Entrepreneurs in Ohio and the United States organize productive resources and take risks to make a profit and compete with other producers.   
	Vocabulary
· Entrepreneur(ship)
· Take risks
· Profit
· Marketplace 
· Productive resources
· Goods and services
· natural resources
· human resources
· capital goods
· Compete [competition] pc

	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define entrepreneur.
· I can define profit.  
· I can explain why an entrepreneur takes risks.
· I can describe the various productive resources. [natural, human, and capital] pc
· I can distinguish goods from services.  [Goods/services have been taught K-3.] pc
· I can explain what profit and an entrepreneur have in common.
· I can define competition and give an example.
· I can define a marketplace and give an example.
· [I can identify the three basic questions asked by every entrepreneur.] pc  



	SESC Lessons and other Potential Resources
Summit ESC American History Grant Lessons
http://cybersummit.org/Resources/TAH/Lessons.aspx
Select: Entrepreneurs – Risk – Profit:  The Wright Brothers.  The lessons are designed to explain how entrepreneurs organize productive resources to produce goods and services and that they seek to make profits by taking risks. It includes a Formative Assessment – Enduring Understanding – Essential Question – I Can Statements, etc.
These will be updated by Feb. 2020.


· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
SESC Folder: 07 Economics:  See the Table of Contents for descriptions of lessons 1-6 which includes access to a free video and lesson plans. 

	District Resources and Teaching Suggestions
· 







	Strand 
	Economics

	Topic 
	Financial Literacy 

	Content Statement 
	22.  Saving a portion of income contributes to an individual’s financial well-being. Individuals can reduce spending to save more of their income.  S [formerly ECO CS: 24] pc

	Content Elaborations
Students need to understand that saving a portion of their income can help them meet short- and long-term goals.

Saving money may include short-term sacrifices or trade-offs.  Saving occurs when spending is reduced.  Short-term goals are typically less expensive than long-term goals.  


Expectations for Learning 
Explain how individuals can save some of their money for later by reducing spending.  Similar

[Note: Allowances must involve work to be considered as income.] pc 
















	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
Choices have present and future consequences. pc

Essential Question
Why can’t people have everything they want? ODE




Connections










ECO

22.  Saving a portion of income contributes to an individual’s financial well-being.  Individuals can reduce spending to save more of their income.    
	Vocabulary
· Saving 
· Income
· Financial well-being
· Short term goal
· Long term goal
· Trade-off
· Money
· Spending 
	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define income.
· I can define financial well-being.  [an informed decision to save and use money wisely for a future plan] (goal)
· I can define spending and saving.
· I can explain the benefit between saving and spending.
· I can show how saving some income will help me financially in the future.
· I can explain how spending less of my income will increase my savings.
 


Glossary 
K-3rd Grade Economic Definitions
Goods:  are objects that are capable of satisfying people’s wants.  

Services: are actions that are capable of satisfying people’s wants.

Consumers:  are people who use goods and services to satisfy their personal needs and not for resale or in the production of other goods and services.  

Producers: are people and businesses that use resources to make goods and services.  

4th Grade Economic Definition
Productive resources: (i.e., natural resources, human resources, and capital goods) are the resources used to make goods and services.  ODE 
[Note:  Capital is NOT money.  They are the “things” to operate a business:  tools, factory, trucks, stove, clothing racks, etc.] pc

	SESC Lessons and other Potential Resources
·  The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
SESC Folder: 07 Economics:  See the Table of Contents for descriptions of lesson #5 using a picture book. (Verified 5-18-16)
	District Resources and Teaching Suggestions
· 














Note:  Watch the date in the footer.  If the date has changed from the current version that you are using, see the last page to identify the specific change(s).  You may only need to reprint a given page(s) and not the entire document.   




Changes to the Model Curriculum 

	Updated
	Content 
Statement
	Page
	Changes

	11-22-19
	
	
	The label “modified” for the Expectations for Learning were converted to green to indicate a change. 

	12-9-19
	5
	
	Note: Edit the first sentence: [The original Expectation for Learning was dropped…]
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