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The Summit Educational Service Center has added clarifications to the ODE 2019 Model Curriculum to support teachers and students.
 Color Coding
 
Red:  These are new terms or phrases that were not specifically stated in the ODE 2012 Model Curriculum.  This will help to raise awareness of new content and concepts.  However, you may have personally taught these terms in your units, but now they are required.
Yellow:  These are terms and phrases were originally stated in the ODE 2012 Model Curriculum.  Note: These same terms and phrases may now be taught with a new or modified focus. 
Blue:  This will identify the thinking processes expected by students, especially for the summative assessments.   
Frequently, you will find key words or phrases in the Expectations for Learning that have been bolded and/or underlined.  For each of these, there may be a clarification of what processing skill(s) are needed by students to complete a given assessment question.
Green S: This indicates the Expectation for Learning remained either the same or very similar. 



Format:
When you read [format] pc – this indicates that words or phrases were bulleted or numbered to raise awareness of how many terms/concepts are involved in the statement.  


Enduring Understandings 
Essential Questions
ODE is considering the addition of these Grant Wiggins and Jay McTighe concepts as part of strategies support. However, the SESC has added samples, but they are not limited to the ones listed.  These are always placed within a set of [ ] pc to designate that they are SESC suggestions and not ODE requirements. For some content statements there may be only one completed category. 


Additional Clarifications:
Note:  Watch the date in the footer.  As ODE and the SESC add updates, any changes from the current dated version in the footer will be indicated on the last page of this document.   It may require you to copy the phrase(s) to your colored-coded version. In rare situations, a single page may need to be reprinted. 


Resources and Strategy Supports: 
In the future ODE will expand sample resources, strategies and clarifications to the model curriculum. These will be added to this right-hand column.


Theme: Regions and People of the Eastern Hemisphere 
[This is a geography and economics-based course.]  

In grade six, students study the Eastern Hemisphere (Africa, Asia, Australia and Europe), its geographic features, early history, cultural development and economic change. Students learn about the development of river civilizations in Africa and Asia, including their governments, cultures and economic systems. The geographic focus includes the study of contemporary regional characteristics, the movement of people, products and ideas, and cultural diversity. Students develop their understanding of the role of consumers and the interaction of markets, resources and competition.      








	Strand 
	History 

	Topic 
	Historical Thinking and Skills                             [ a significant connection or similarity between two or more things] pc   

	Content Statement 
	1. Multiple tier timelines can be used to show relationships among events and places.     New

	Content Elaborations 
Sixth grade is building on skills learned in grade five, including the conventions of B.C. (Before Christ), A.D. (Anno Domini), B.C.E. (Before the Common Era) and C.E. (Common Era) to place dates in chronological order.

[bookmark: _Hlk9338232]At this level students use multiple-tier timelines consisting of two or more rows of events, with each row representing a different topic or perspective related to a specific time period.

Multiple-tier timelines can be used to help students analyze cause and effect relationships or patterns and themes among events in a specific period of time.  
These analytical skills build upon earlier skills related to chronological thinking and temporal order.                               
      [    chronological sequence] pc


Expectations for Learning 
Analyze multiple-tier timelines to identify cause and effects relationships, patterns, or themes among events.  New




	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding  
History is a series of cause and effect relationships. pc
Choices made by individuals/groups have present and future consequences.


Essential Question
How have ideas and events from the past shaped the Eastern Hemisphere today?  ODE 2012




Connections 







HIST

1.  Multiple tier timelines can be used to show relationships among events and places.   

	Vocabulary
· Multiple-tier timelines
· Perspective
· Temporal order [chronological sequence]
· Chronological thinking

[Based on 5th  Gr. Vocabulary] pc
· B.C. (Before Christ) 
· A.D. (Anno Domini) 
· B.C.E. (Before the Common Era)
· C.E. (Common Era) 

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.
· I can define a multiple-tier timeline.  
· I can create a multiple-tier timeline with given information.
· I can identify relationships between events on a single-tier timeline.  
· I can identify relationships between events/places on different tiers of a multiple-tier timeline.




	SESC Lessons and other Potential Resources
· 
	District Resources and Teaching Suggestions
· 





	Strand 
	History [Legacy: 
= enduring impact = enduring influence 
= enduring contributions] pc



	Topic 
	Early Civilizations                                       1                               2                                            3                         4                         5
The eight features of civilizations include cities, well-organized central governments, complex religions, job specialization, social classes, 
          6                               7                     8
arts and architecture, public works and writing. Early peoples developed unique civilizations. Several civilizations established empires with legacies influencing later peoples.


	Content Statement 
	2.   Early civilizations (India, Egypt, China and Mesopotamia) had:        
· unique governments; [2]
· economic systems; [2, 4]
· social structures; [4, 5]
· religions; [3]
· technologies; and [6, 7]
· agricultural practices and products. [4] [very similar to 5th] pc  
The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today. S
                                                                                [Significant concepts match 5th grade Western Hemisphere.] pc                              

	Content Elaborations
While the early river civilizations in India, Egypt, China, and Mesopotamia reflected the common features of civilization, each one developed unique attributes:
· Government:  Governments gradually developed to address issues including irrigation and trade.

· Religion:  Early civilizations also developed religious beliefs to help explain the world around them.
 
· Agriculture: Rivers provided a water source that enriched the soil and enabled the harvesting and planting of crops (e.g., agricultural products such as wheat and barley in Egypt, rice and tea in China, and practices such as irrigation systems).  In addition to agricultural benefits, rivers also provided means of transportation, protection from    
      invasions, and provided access to natural resources.

· Technology: New technologies were developed such as irrigation systems, roads, and other public works.  These lead to the growth of cities.  Early river civilizations developed writing systems to help keep track of crops, seasons, commerce and governmental affairs.

	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding  
Each civilization has defining characteristics. pc

Essential Questions  
How have ideas and events from the past shaped the Eastern Hemisphere today? ODE
How is the past influencing me? pc



Connections 
[Create a unit of study around the question: What role did geography play in the development of early civilizations? Include GEO CS: 6, 7 and 8.] pc 










	CS: 2
· Economic System: Because of crop surpluses, not all people had to farm; therefore, people began to produce different products for use and trade.  As a result, cities were established as centers of production and commerce.

· Social Structure:  Social structures were developed with people ranked in classes according to their jobs. 

These civilizations left enduring legacies that are reflected in the cultural practices and products of the modern Eastern Hemisphere.   

Expectations for Learning  
Compare the six cultural practices and products of the early civilizations.
[common attributes] pc  Modified compare vs. describe

Identify the enduring influences of the six cultural practicies and products on
cultures today.               Modified identify vs. describe                                     
                     [legacies] pc
	








HIST 
2.   Early civilizations (India, Egypt, China and Mesopotamia) had unique governments; economic systems; [social structures; religions; technologies; and agricultural practices and products.  [very similar to 5th] pc
The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today. 
                                                                                [Significant concepts match 5th grade.] pc                              
	Vocabulary
· Geographic characteristics
· River valleys
· Civilization – Eastern Hemisphere
· India
· Egypt
· China
· Mesopotamia

	Vocabulary (cont.)
· Attributes [Tier II]
· Governments
· Religions (beliefs)
· Economic system 
· Agricultural practices & products
· harvesting
· natural resources
· Technologies
· irrigation systems
· public works
· writing systems

	Vocabulary (cont.)
· Economic system
· trade
· centers of production and commerce
· Social structure (classes)  
· Enduring legacies (influences)
· Cultural practices and products





	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can list and define the six (eight) characteristics of a civilization.
· I can explain why a river location contributes to the development of a civilization.
· I can explain how crop surpluses influence the growth of cities. 
· I can describe how geography influenced the unique development of civilizations.  (India, Egypt, China, Mesopotamia)

· I can describe unique (defining) characteristics of a civilization. (India, Egypt, China, Mesopotamia)
· I can define an enduring legacy.
· I can summarize unique legacies that still influence the modern world. 
· I can explain how defining legacies from the past shaped the Eastern Hemisphere today.




	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
· Folder 03 Where’s the Water lessons for HIST CS 2. 
 
	District Resources and Teaching Suggestions
· 





	Strand 
	Geography  

	Topic 
	Spatial Thinking and Skills

	Content Statement 
	                                                                                                                                                  1            2                  3   [format] pc
3. Geographic tools can be used to gather, process, and report information about people, places, and environments. 
   Cartographers decide which information to include and how it is displayed.  S  [Concepts nearly match 5th grade GEO CS: 4.] pc      


	Content Elaborations 
Geographic information is represented in a variety of ways.  Students need to use a variety of geographic tools to communicate information from a spatial perspective1.   Cartographers create maps for specific purposes that represent the time, place, and culture in which they were created.  

Geographic tools include:
· maps;
· globes;
· diagrams;
· computer-assisted mapping;
· geographic information systems; and
· aerial and other photographs. 

 [1spatial perspective: allows us to examine complex issues arising from the interaction of people and their environment.  EX:  population distribution, economic activity, vegetation, etc.] pc  


Expectations for Learning 
Use the correct geographic tools to gather, process, and report information about people, places, and environments.  Similar

[Note: These are identical concepts for the 5th grade.]  pc



	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understandings 
Humans develop geographic tools to understanding environments.
Maps are created for specific purposes and represent the context in which they were created. pc
Essential Questions  
How do we know what we know about the world today? ODE
How do individuals determine what information and tools to use for spatial thinking? pc




Connections Optional examples:
[GIS Geographic Information Systems:  merges cartography + statistical analysis + data-based technology
GPS Global Position Systems:  24 satellites started by the government/military for defense; provides reliable location – time – weather such as Doppler Weather and Garmins
RS Remote Sensing: is the science that identifies– observes – measures an object without direct contact using radiation of wave lengths reflected from an object such as NCIS military application – carpet installer, etc.] pc










GEO

3. Geographic tools can be used to gather, process, and report information about people, places, and environments. Cartographers decide which 
    information to include and how it is displayed.

	Vocabulary
· Geographic tools
· computer-assisted mapping
· aerial photographs
· digital satellite imaging
· Spatial perspective 
· Cartographers
· Optional: Computer based mapping:
· [Geographic Information Systems (GIS)
· Global Positioning systems (GPS)
· Remote Sensing (RS)] pc

[Vocabulary matches 5th grade.] pc
 
	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define aerial photography.
· I can define digital satellite imaging.
· I can define spatial perspective. [Defined on the previous page.]
· I can explain how geographic tools help us to understand information about people, places and the environment. 
· I can use geographic technology to show the influences/impacts of people to their environment in the Eastern Hemisphere.  

· I can explain the basic job of a cartographer.  
· I can select an appropriate geographic tool to gather and process information.
· I can describe why maps are created for specific purposes.  



	SESC Lessons and other Potential Resources  
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
· Folder 4A Geography has intro lessons to geospatial technology.


	District Resources and Teaching Suggestions
· 





	Strand 
	Geography 

	Topic 
	Spatial Thinking and Skills 

	Content Statement 
	  4. Latitude and longitude can be used to identify absolute location.  S    

	Content Elaborations 
Latitude and longitude are imaginary lines used to identify absolute location on Earth’s surface. Latitude and longitude lines intersect with each other creating a grid that allows us to identify the absolute location of places using coordinates. 

Students in grade five became familiar with latitude and longitude and the implications of latitude on climate. [skill] pc  
This content statement builds on that understanding with the addition of absolute location. 

Latitude measures distance north and south of Earth’s equator, while longitude measures distance east and west of the prime meridian. Meridians of longitude are imaginary half circles that run between the geographic North and South poles.  Parallels of latitude are imaginary circles that run around Earth parallel to the equator.  

Students should be able to use coordinates of latitude (including degrees North or South) and longitude (including degrees east or west) to identify the absolute location of a given place. They should be able to identify the absolute location of a place using a labeled map.  

Longitude describes a point’s position on Earth’s surface in relation to the prime meridian.  [matches 5th grade] pc

Latitude describes a point’s position on Earth’s surface in relation to the equator.      


Expectations for Learning 
Identify absolute location using latitude and longitude coordinates. S



	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
Absolute location can be determined using latitude and longitude. pc

Essential Questions  
How is absolute location determined?  
What is the purpose for determining absolute location? pc        




Connections 






GEO

 4.  Latitude and longitude can be used to identify absolute location.
	Vocabulary
· Latitude               
· Longitude
· Absolute location
· Grid
· Coordinates 
· Equator – parallels
· Prime meridian   

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define and apply longitude lines.
· I can define and apply latitude lines.
· I can define and determine absolute location.
· I can describe prime meridian or meridian lines.
· I can describe the equator and parallels. 
· I can determine the absolute location of a place using latitude and longitude.   



	SESC Lessons and other Potential Resources  
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
· Folder 4A Geography has latitude and longitude lessons. 
· Folder 4C QR Codes has lessons for GEO CS: 4.


	District Resources and Teaching Suggestions
· 





	Strand 
	Geography 

	Topic 
	Places and Regions

	Content Statement 
	                                                                                                                                                                                          1              2             3
5.	Regions can be determined, classified, and compared using data related to various criteria including landform, climate, population,
                    4                     5
      and cultural and economic characteristics.  Sim.  [Concepts are identical to 5th grade.] pc  [format] pc


	Content Elaborations 
Building on student understanding of regions from grade five, students at this level will use multiple criteria to determine, classify and compare regions. For example, students might use population data to identify urban regions in Asia. 

Students also can be challenged to compare regional criteria across continents and consider changes in regions over time. 

Regions are human constructs used to identify and organize areas of Earth’s surface based upon shared characteristics.  Regions can be determined based upon various criteria including: 
· Landform refers to the shape, form, or nature of physical feature of 
Earth’s surface (e.g., plains, hills, plateaus, mountains).

· Climate includes long-term trends in weather elements and atmospheric conditions (e.g., average temperature, average rainfall).


· Population includes data about the people who live in a selected area 
(e.g., population density, birth rates). [e.g. = such as] pc

· Culture is the learned behavior of people, including belief systems and 
languages. [religions] pc

· Economics refers to the set of principles by which a society decides and organizes the ownership, allocation, and use of resources. Economic characteristics include natural resources, agricultural products, and levels of income. 




	Resources and Strategies Supports 
ODE will provide these in 2020-21.
· Have students create posters using images from magazines or Web-based sources to create posters that show characteristics of different regions. pc




Enduring Understanding
Geographic regions influence differences in lifestyles and beliefs. pc

Essential Question
How does where you live influence how you live? ODE




Connections 






[7 ways to allocate resources and create interdependence:       
· Share equally · Ration
· Command = Authority
· Personal Characteristic] pc

· First-come-first serve
· Price = Auction
· Lottery








GEO

5.  Regions can be determined, classified, and compared using data related to various criteria including landform, climate, population, and cultural
     and economic characteristics.   
	Expectations for Learning 
Describe, classify, and compare regions within the Eastern Hemisphere using various criteria.     [criteria = common and/or critical attributes]  S
  
		
  [First observe: identify the characteristics to set the criteria that will best answer the
   question.] pc

[Key Concepts to introduce and teach:  
· What is a region?
· How does geographic location influence a region? pc

	




	Vocabulary
· Region
· Landforms
· Climate atmospheric conditions (average rainfall/ temperature)
· Population (density – birth rate)
· Culture (belief system)
· Economic
· allocation of resources
· natural resources 
· income levels

[Vocabulary matches 5th grade.] pc

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define a region and give an example.
· I can compare various places in a region using the various criteria. (landforms, climate, population, culture, economics)
· I can describe different regions using the various criteria.
· I can classify different regions using the various criteria. 
· I can compare different regions using various criteria.
· I can explain how where you live influences how you live. 
· I can use multiple criteria to determine, classify and compare regions.




	SESC Lessons and other Potential Resources  
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
· Folder 4A & 4B Geography has lessons for classify regions.
· Folder Economics has allocation method lessons.
	District Resources and Teaching Suggestions
· 







	Strand 
	Geography 

	Topic 
	Human Systems 

	Content Statement 
	 6. The variety of physical environments within the Eastern Hemisphere influences human activities.  Likewise, human activities modify
     the physical environment.  Sim.

	Content Elaborations 
Human activities develop in response to physical environments. Physical features like waterways provide economic opportunities for people; therefore, regions with waterways are often more populated. 

When the environment does not meet human needs, people adapt or modify it to meet those needs.  For example, in places where waterways are unavailable, people construct canals and irrigation systems.  Dams are built to control flooding and provide hydroelectric power.  [environmental adaptations] pc

Modifications to the environment have intended and unintended consequences. Some of the issues facing the world today are the result of unintended consequences of human activities including pollution and disruption of habitat.  


Expectations for Learning 
Explain how variations among physical environments in the Eastern Hemisphere influence human activities.  S
                         [  cause/effect] pc

Explain how human activities have altered the physical environments of the Eastern Hemisphere.   S
                                                                 [ change/cause/effect] pc








	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding: 
Where you live influences how you live. pc

Essential Question:  
How does where you live influence how you live? ODE







Connections 
[Create a unit of study around the question: How have human activities changed the environment? This might focus on one region of the world (e.g., the Middle East) or one country (e.g., China).] pc

[Both questions match 5th grade.] pc    





GEO

6.  The variety of physical environments within the Eastern Hemisphere influences human activities.  Likewise, human activities modify the physical
      environment.    
	Vocabulary
· Physical environment
· Human activities
· Economic opportunities
· Intended/unintended consequences
· Physical features
· Environmental adaptations
· Pollution 
· Disruption of habitat

[Vocabulary matches 5th gr. GEO CS: 7.] pc

	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define physical environment.
· I can describe how human activities altered (changed) regional and national environments.  
· I can summarize the difference between intended and unintended environmental consequences. 
· I can explain why where people live influences how they live.
· I can explain how different physical environments in the Eastern Hemisphere influence human activity.

· I can tell why people adapt or modify their environment. 
· I can explain how human activity has altered the physical environment of the Eastern Hemisphere locations.  [Suez Canal, Three Gorges Dam, etc.]
· I can describe examples of the intended and unintended environmental consequences of human activity in the Eastern Hemisphere.   




	SESC Lessons and other Potential Resources  
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.  
· Folder 4A and 4B Geography has Asian lessons for human impact on the environment. 



	District Resources and Teaching Suggestions
· 







	Strand 
	Geography                                                                                                          [Which factor was the primary cause for a person/group to move:
Push: often unpleasant or life-threatening situations
Pull: another place seems more beneficial or attractive?]  pc


	Topic 
	Human Systems                                                                                                                                                           
                                                                                                                              

	Content Statement 
	 7. Political, environmental, social, and economic factors cause people, products, and ideas to move from place to place in the Eastern
    Hemisphere in the past and today.  S  [Concepts nearly match 5th grade GEO CS: 9.] pc

	Content Elaborations
People, products, and ideas move from place to place in the Eastern Hemisphere for political, environmental, social, and economic reasons.  Building on prior knowledge from grade five, students will study some of the factors that cause push/pull movement.  Students will learn how these factors have influenced cultural diffusion of the Eastern Hemisphere in the past and today.  These factors include: 
· Political: changes in political leadership and citizen rights;  

· Environmental: the climate and natural disasters;
 
· Social: discrimination, intolerance and religious freedom; 
 
· Economic: the availability of resources, changes in trade patterns, and employment opportunities.  [bullets nearly match 5th grade] pc  

The context of the modern Eastern Hemisphere allows for the study of multiple examples of the lasting impact of cultural diffusion. For instance, students can study the increase of English speakers in the Eastern Hemisphere as a result of economic factors, including international trade. The spread of religions throughout the Eastern Hemisphere was a result of trade and other factors. 
[Some matches to 5th grade GEO CS: 9.] pc 

The theme of cultural diffusion is meant to be integrated throughout the school year.

Expectations for Learning 
Explain political, environmental, social, and economic factors that cause the movement of people, products, and ideas in the Eastern Hemisphere.   S
[   cause/effect] pc  [This expectation matches 5th grade.]

Describe the lasting impact of the movement of people, products, and ideas in the Eastern Hemisphere. S
                                            [ evaluate] pc
 
	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding:  
There is an innate desire in humans to be free. pc

Essential Question: 
How does where you live influence how you live? pc

[Note: This statement includes the Eastern Hemisphere and how different nations view the rights of their citizens differently. Citizen rights of the U.S. is not the focus.]  pc






Connections 
[Push-Pull Factors – Cause/Effect Relationships  
· political: oppression to freedom, political conflict
· environmental: natural disasters, climate, altitude 
· social: positive: cultural ties such as religion and traditions;
· negative: discrimination and intolerance
· economic factors: poverty to economic opportunities] pc





GEO

7.  Political, environmental, social, and economic factors cause people, products, and ideas to move from place to place in the Eastern
     Hemisphere in the past and today.  
	Vocabulary
· Cultural diffusion 
· Political factors
· Environmental factors – climate 
· Social factors
· Discrimination
· Intolerance
· Economic factors
· Trade patterns
· Employment opportunities  

[Vocabulary nearly matches 5th gr. GEO
  CS: 9.] pc
	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.   
· I can define push – pull factors.
· I can define the diffusion of cultures and give an example.
· I can define discrimination and intolerance and give an example.
· I can define and identify trade patterns and an economic opportunity.

· I can describe examples of what causes people, products, and ideas to move from place to place.
· I can explain examples of the four major factors that cause the movement of people, products, and ideas in the Eastern Hemisphere from place to place
· I can describe how an issue of freedom is a major factor in what causes people, products and ideas to move from place to place. 
· I can describe the lasting impact of the movement of people, products and ideas in the Eastern Hemisphere. 
 



	SESC Lessons and other Potential Resources  
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated. 
· Folder 4A and 4B Geography has lessons on movement of people, products, and ideas.

	District Resources and Teaching Suggestions
·  






	Strand 
	Geography 

	Topic 
	Human Systems 

	Content Statement 
	 8. Diffusion of agricultural practices and products, technology, cultural practices, and major world religions (Buddhism, Christianity, 
    Hinduism, Islam and Judaism) impacted the Eastern Hemisphere.  Mod.  [cause/effect] pc 


	Content Elaborations 
Diffusion can be defined as the spread of people, ideas, technology, and products among places.
As systems of trade and transportation developed, people traveled and migrated across continents, spreading their agricultural practices, cultural practices and products.  These practices and products from the river civilizations can be found in modern society.   
Religion is a key example of the diffusion of cultural practices and products. Students should be familiar with and able to identify:  
· the geographic origins;
· founding leaders; and
· basic teachings.

The five major world religions include:
· Buddhism;
·  Christianity;
·  Hinduism;
·  Islam; and
·  Judaism.  


Expectations for Learning 
Explain how diffusion has influenced modern cultural practices and products in the Eastern Hemisphere. Sim.                                                                                                                 [cause /effect] pc 

Describe the influence of religious diffusion in the modern world.  S




	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
Geographic regions cause differences in lifestyles and beliefs. pc

Essential Question
How have ideas and events from the past shaped the Eastern Hemisphere today?  ODE




Connections
[Make the study of world religions relevant by providing some examples of different houses of worship nearby. If only one religion is represented locally, discuss why this might be so and research where in Ohio other religions are practiced.] pc 

[Students will identify the influence of diffusion on modern cultural practices and products.] pc





GEO

8.  Diffusion of agricultural practices and products, technology, cultural practices and major world religions (Buddhism, Christianity, Hinduism, Islam
     and Judaism) impacted the Eastern Hemisphere.   
 
	Vocabulary
· Diffusion
· Agricultural practices
· Cultural practices [traditions] pc
· Cultural products
· 5 major world religions
· Buddhism
· Christianity
· Hinduism
· Islam
· Judaism 

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define diffusion.
· I can define cultural practices and products.
· I can tell why trade contributed to the diffusion of cultural practices and products.
· I can explain how modern cultural practices and products in the Eastern Hemisphere were influenced by the diffusion of traditions.

· I can summarize how religion is an example of cultural diffusion. 
· I can describe the three basic questions about the major world religions (Judaism, Christianity, Islam, Hinduism and Buddhism):
· Geographic origin;
· Founding leaders; and 
· Basic Teachings 
· I can describe the impact of religious diffusion in the modern world.



	SESC Lessons and other Potential Resources  
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated. 
· Folder World Religions has lessons for GEO CS: 8.
 
	District Resources and Teaching Suggestions
· 





	Strand 
	Government 

	Topic 
	Civic Participation and Skills 

	Content Statement 
	  9. Different perspectives on a topic can be obtained from a variety of historic and contemporary sources and used to effectively
     communicate and defend a claim based on evidence. Sources should be examined for accuracy and creditability. Mod.

	Content Elaborations 
Students at this level continue developing civic participation skills by using evidence from a variety of historic and contemporary sources to communicate and defend a claim.  Each source reflects a specific bias or perspective on a topic.  
Students should understand the importance of examining the accuracy of a source by considering the following: 
· Can the information be verified in other sources? 
· What are the author’s sources of information? 
· Is the information original or reprinted/excerpted from another source? 
· How does the source compare with others on the same topic? 
                            [PROP – see the next page] pc

In grade seven, students will learn about historical perspective.  Historical perspective is the idea that historians and archaeologists describe historical events and issues from the perspectives of people living at that time to avoid evaluating the past in terms of today’s norms and values. 


Expectations for Learning 
Use a variety of historic and contemporary sources to communicate and defend a claim on a topic. Modified

Examine a variety of sources for accuracy.  S

                               [PROP – see the next page] pc





	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding:  
History is an account of the past based on reliable and verifiable information. pc

Essential Question:  
How do we know what we know about the world today? ODE




Connections 
[Have students create a National History Day (www.ohiohistoryday.org) project, examining a historic topic from multiple perspectives. HIST CS: 2 and 
GEO CS: 8.]  pc












GOV

9.  Different perspectives on a topic can be obtained from a variety of historic and contemporary sources and used to effectively
     communicate and defend a claim based on evidence. Sources should be examined for accuracy and creditability.
	Vocabulary
· Perspective (viewpoint)
· Historical sources
· Contemporary sources 
· Communicate a claim
· Defend a claim
· Bias
· Historical perspective
· Multiple perspectives
· Criteria for evaluating a source

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define perspective – viewpoint.
· I can use historic and contemporary sources for gaining information.
· I can identify different perspectives from various resources for the same event. 

· I can identify and use criteria to determine the accuracy of a source.
· I can distinguish facts, opinions, and mixed statements in a given source.
· I can use PROP to help determine the credibility of sources.
· I can communicate and defend a claim based on accurate evidence. 


PROP:  A Universal for Evaluating Evidence
P = Is it a primary or secondary source?
R = If the source is a person, does he or she have a reason to lie? 
O = Are there other witnesses, statements, recordings, or evidence which report the same data, information or 
       knowledge?
P = Is it a public or private statement?
O’Reilly, Kevin.  Evaluating Viewpoints in United States History, Critical Thinking Books and Software, 1990.




	SESC Lessons and other Potential Resources
· 


	District Resources and Teaching Suggestions
· 




	Strand 
	Government 

	Topic 
	Roles and Systems of Government 

	Content Statement 
	10. Governments can be categorized as monarchies, theocracies, dictatorships or democracies, but categories may overlap and labels
      may not accurately represent how governments function. The extent of citizens’ liberties and responsibilities varies according to
      limits on governmental authority. S  [Some concepts match to 5th grade GOV CS: 12.] pc    

	Content Elaborations 
The study of roles and systems of government in grades four and five serves as a foundation for the study of monarchies, dictatorships and democracies in grade six. The study of theocracies is introduced at this grade level. 

Students should understand 1) how power is attained and held, and the 
2) relationship between those governing and those being governed for each type of government listed below: 

· A monarchy is a government in which authority over the people is retained through a ruling family (e.g., Saudi Arabia).
· A democracy is a government where the power of those in authority is limited because the people retain the supreme power (e.g. United States).
· A dictatorship is a government where a ruler or small group with absolute power over the people, often through fear and/or force. (e.g., North Korea).
· A theocracy is a government in which authority over the people is held by religious leaders who represent divine power and retain authority through religious beliefs (e.g., Iran).  
[pharaohs, ayatollah, etc.] pc

Students should also recognize that actual systems of government are not always easily categorized and can be misrepresented. Though we use the labels of monarchy, theocracy, dictatorship or democracy, government characteristics often overlap and are inconsistent.  [e.g. = such as] pc

Governments labeled as democracies might have some of the characteristics of dictatorships, as is the case with the Democratic People’s Republic of Korea.  North Korea, in reality, is a communist state led by a dictator. The United Kingdom has a royal family, which suggests a monarchy, but the constitutional monarchy is, in practice, much closer to a democracy. 
	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
An individual’s personal freedom is directly related to his/her type of government. pc

Essential Questions
How does governmental authority affect citizens’ rights?  ODE
Relations for citizens and their rights are based on: 
· Who has the power?
· How did they get the power?
· How do they keep the power?
· What do they do with the power?
· What is the role of a citizen in that governmental system?  pc




Connections







GOV

10: Governments can be categorized as monarchies, theocracies, dictatorships or democracies, but categories may overlap and labels may not 
      accurately represent how governments function. The extent of citizens’ liberties and responsibilities varies according to limits on governmental 
      authority.  

	As students develop understanding of the relationship between those governing and those being governed, they should be challenged with the concept that the extent of a citizens’ liberties and responsibilities varies according to the limits of the governing body’s authority. For instance, governmental authority is limited in most democracies, resulting in broad citizen liberties and responsibilities.
Conversely, under most dictatorships, the dictator’s authority is unlimited, resulting in strict limits on citizens’ liberties and responsibilities. 

Expectations for Learning 
Describe the relationship between those in power and individual citizens in a democracy,      dictatorship, monarchy and theocracy.  S
                        [  analyze-compare/contrast] pc

Explain that the characteristics of government can often overlap and that the categorization of governments can misrepresent the actual relationship between those governing and those being governed.  
	[relationship: a significant connection or similarity between two or more things.]  pc









        [This Expectation for Learning is nearly an identical match to 5th grade.] pc




[Explain replaced Understand.]



	Vocabulary
· Monarchy – ruling family 
· Democracy  
· Dictatorship – fear and/or force
· Governmental authority
· Citizens’ liberties / responsibilities
· Theocracy – religious/political 
· Communist state - dictator
· Constitutional monarchy

[This vocabulary similar to 5th gr.]  pc
	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.
· I can define a monarchy, dictatorship and a democracy.
· I can define a theocracy.
· I can explain the relationships within these types of governments:
· Who as the power?
· How did they get the power?
· How do they keep the power? 
· What do they do with the power?  (social, political, and economic)
· What is the role of a citizen in his/her government? 
· I can describe the relationship between each type of government and its citizens.      
· I can distinguish and explain the difference between an authentic government type and those that are just labeled as a given type.
· I can explain how an individual’s personal freedom (relationship) is directly related to his/her type of government.



	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated. 
· Folder Government has lessons for GOV CS: 10.
	District Resources and Teaching Suggestions
· 







	Strand 
	Economics 

	Topic 
	Economic Decision Making and Skills 

	Content Statement 
	
  11. Economists compare data sets to draw conclusions about relationships among them.  S

	Content Elaborations 
Students at this level begin to think like economists as they practice comparing sets of data to draw conclusions. 

These data sets may include information related to:
· international trade, 
· availability of natural resources, or
· population.

Students should be challenged to examine multiple sets of data and draw conclusions about relationships among them. Examples of relationships between data sets could be: 
· exports and imports;
· trade patterns and the availability of natural resources; and 
· life expectancy and level of education.  


Expectations for Learning 
Compare economic data sets to identify relationships and draw conclusions.   S 

[Data sets: facts and statistics collected together for reference or analysis.

Draw a conclusion: states how the subjects or ideas common to all pieces of information relate, or link to one another.] pc 









	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
Economic decision making involves collecting and organizing evidence and proposing alternatives to the problem. pc  

Essential Question
How do we know what we know about the world today? ODE 




Connections






ECO

11.  Economists compare data sets to draw conclusions about relationships among them.  
	Vocabulary
· Data sets
· Draw conclusions 
· Relationships
· International trade
· Natural resources
· Population
· Exports v. imports
· Trade patterns
· Life expectancy    

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.
· I can define data sets.
· I can define the process “to draw a conclusion”.
· I can draw a conclusion from a short passage.
· I can identity a relationship from an economic set of data.
· I can draw a conclusion for an economic set of data.
· I can identity a relationship from multiple sets of economic data.
· I can draw conclusion from multiple sets of economic data.              



	SESC Lessons and other Potential Resources
· 


	District Resources and Teaching Suggestions
· 







	Strand 
	Economics

	Topic 
	Economic Decision Making and Skills 

	Content Statement 
	 12.  The choices made by individuals and governments have both present and future consequences.  Sim.  [Concept matches 5th gr. ECO 
        CS: 14.] 
        The evaluation of choices is relative and may differ across individuals and societies.   [This is an additional concept for 6th grade.] pc     

	Content Elaborations
This content statement builds on foundational understanding that began in kindergarten of economic choices and their consequences.  

Students will understand and be able to predict the present and future consequences of:
· personal and 
· collective economic choices.

Students at this level will examine the choices of individuals and governments that lead to economic decision making.  

Students will evaluate and predict the resulting consequences, which are relative to individuals and societies.  S

Expectations for Learning 
Predict the present and future consequences of an economic decision.

Explain how individuals and societies may evaluate the choice differently. S                                                                                 
                                                             [determine the criteria] pc

	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding
Choices have present and future consequences. pc

Essential Question 
Why can’t people have everything they want? ODE




Connections
[Connect the ELA communication skills to Social Studies GOV CS: 9, 10, and ECO CS: 11, 12.] pc


[Examples:
· Africa:  Aswan Dam – geographic and economic impacts both immediate and long term.
· Asia:  Three Gorges River Dam, etc. 
· Students need extensive practice with the problem solving and decision-making processes to increase success of their economic decisions.] pc












ECO

12.  The choices made by individuals and governments have both present and future consequences.  The evaluation of choices is relative and may 
       differ across individuals and societies.  
  
	Vocabulary
· Individual/government choices
· Consequences (present/future)
· Personal economic choice
· Collective economic choice 
· Choice leading to economic decision making

[Vocabulary similar to 5th gr. ECO CS: 14.] pc

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.
· I can define personal economic choice and give a personal example.
· I can define a governmental choice and give an example.
· I can define collective economic choice and give an example.
· I can use the problem-solving steps to help in making an economic choice.
· I can review an economic choice to determine its level of success.
· I can explain the steps in making a prediction.  [A guess is NOT a prediction because predictions require valid data.] pc
· I can predict potential present and future consequences of an economic decision.
· I can explain how individuals and governments may evaluate the results of an economic decision differently.




	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated. 
· New Economics Folder was added including Mocha Island file.

	District Resources and Teaching Suggestions
· 









	Strand 
	Economics

	Topic 
	Scarcity

	Content Statement 
	                                                                                                1                          2                                          3                                
13. The fundamental questions of economics include what to produce, how to produce and for whom to produce.  S [format] pc

	Content Elaborations 
Students at this level are introduced to the fundamental questions of economics: 
1.  what to produce; 
2.  how to produce it; and
3.  for whom to produce it. 

Students will understand that limitations on resources force individuals and societies to make choices around these fundamental questions. 
Societies make decisions about what to produce and how to produce it based on the availability of productive resources including:
· human resources;
· capital goods; and [4th grade] pc
· natural resources. 

Decisions about for whom to produce often are based on demand and means of distribution1.   


Expectations for Learning 
Explain how individuals and societies answer the fundamental questions of economics.  S


[1Means of distribution: the process of making a product or service available for use or consumed by a consumer.] pc






	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
There are not enough resources to produce all the goods and services that people desire. ODE 



Essential Question
Why can’t people have everything they want?  ODE 





Connections






ECO

13.  The fundamental questions of economics include what to produce, how to produce and for whom to produce.  
	Vocabulary
· Three fundamental economic questions:
· What to produce?
· How to produce it?
· For whom is it being produced? 
· Limited resources  
· Productive resources:
· Human resources
· Capital goods          [matches 5th] pc 
· Natural resources
· Demand
· Means of distribution 

	I Can Statements
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can list the three basic economic questions.   
· I can apply the three basic economic questions to a simple personal economic situation. [lemonade stand vs. a car wash]
· I can define scarcity in an economic situation.
· I can explain how the scarcity of a natural resource(s) would influence my personal economic decision. 

· I can define and explain productive resources with its three parts.
· I can describe an example of an individual entrepreneur making productive resource decisions.
· I can explain the impact of the limited (scarce) productive resources. 
· I can define and identify an example of the impact of demand and the means of distribution.  
· I can explain how economic decisions are influenced by demand and the means of distribution. 
· I can explain how a person or a society answers the three fundamental economic questions. 

· I can explain how an economic decision affects a society.   [an extension statement] pc



	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.
· Folder Economics was expanded with numerous lessons.
	District Resources and Teaching Suggestions
· 






	Strand 
	Economics 

	Topic 
	Scarcity

	Content Statement 
	 14. When regions and/or countries specialize, global trade occurs.  S

	Content Elaborations
Study of specialization begins in grade five as students study the reasons individuals and societies specialize in the production of goods and services. 

Students at this level build on the understanding that the limited availability of productive resources leads to specialization as they study how and why specialization leads to trade on a global scale. 
                              [cause/effect] pc                                       
                                 
When regions and/or countries specialize in the production of a limited number of goods and services, they must trade to obtain goods and services which they want but do not or cannot produce. 


Expectations for Learning 
Explain how specialization leads to global trade.  S   
                                                    [   cause/effect] pc






	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
Regional productive resources lead to specialization, trade, and interdependence. pc

Essential Question
Why can’t people have everything they want?  ODE
How do productive resources influence the specialization of goods/services?
So What?  What does this have to do with me? pc 




Connections
[Students can investigate and discuss the production and consumption of oil, agricultural products such as coffee and soybeans or manufactured items like toys & clothing.] pc







ECO

14.  When regions and/or countries specialize, global trade occurs.  
	Vocabulary
· Specialization
· Global trade
· Goods/Services
· Productive resources
· Production
· Trade      
· Produce 
· [Scarcity – implied]      

	I Can Statement 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define specialization and global trade.
· I can identify an example of specialization and one for global trade. [industrial diamond – wheat]
· I can explain how productive resources influence the specialization of goods and services.
· I can explain why individuals and societies specialize in certain goods and services.
· I can describe how specialization leads to global trading.  




	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.
· Folder Economics was expanded with numerous lessons.

	District Resources and Teaching Suggestions
· 







	Strand 
	Economics 

	Topic 
	Markets 

	Content Statement 
	 15. The interaction of supply and demand, influenced by competition, helps to determine price in a market. This interaction also
      determines the quantities of outputs produced and the quantities of productive resources (entrepreneurship, human resources,
      natural resources and capital) used.   Sim.

	Content Elaborations
Understanding of markets becomes more complex in grade six as students study the interaction of supply and demand, the influence of competition, and productive resources and outputs. Basic examples can be used to illustrate the interaction of these economic concepts in preparation for more in-depth study in the following grades.
 
The availability of a good or service and the demand for that good or service interact to determine price.  Examples of this interaction include:
· Demand for gasoline increases beyond the capacity of refineries to provide adequate supplies, therefore, gasoline prices rise. 
· When refinery production exceeds demand, producers drop gasoline prices to encourage car owners to purchase more gasoline. 

Price is influenced by competition among producers who compete to sell their goods and services. When multiple producers compete to sell a product that is in high-demand, consumers may benefit as the producers lower their prices to increase sales and compete for customers. For example, when several stores sell the same video game system, they are in competition with one another, and often choose to lower prices to attract consumers.  
The interaction of supply, demand, and competition influences the quantities of goods and services produced (output) and therefore, the quantities of productive resources (e.g., entrepreneurship, human resources, natural resources and capital) used.  [e.g., = such as] pc 

As supply, demand, and competition interact to determine the price of a product, the number of products created also is affected.  For example, video game manufacturers might produce more copies of a popular game in anticipation of holiday shopping. As the demand for a game increases during the holiday season, manufacturers will increase their output (copies of the game), as well as their use of input (productive resources like plastic to create discs and workers to package them).

	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understanding 
There are not enough resources to produce all the goods and services that people desire. ODE

Essential Question




Connections






ECO

15. The interaction of supply and demand, influenced by competition, helps to determine price in a market. This interaction also determines the 
   quantities of outputs produced and the quantities of productive resources (entrepreneurship, human resources, natural resources and capital) used.   
	Expectations for Learning 
Explain how supply, demand and competition interact to determine price. S
                                                                          [  cause/effect] pc

Explain how supply, demand and competition interact to influence quantities of productive resources and outputs. Sim.                [  cause/effect] pc      
	



	Vocabulary
· Markets 
· Supply and demand
· Competition
· Outputs
· High demand (scarcity)– increases price
· Lower prices – attract customers
· Interaction of supply – demand - competition  
· Price
· Quantities of outputs
· Quantities of inputs
	I Can Statement 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can define the interaction of supply and demand. 
· I can explain how the price of a good/service is a result of the interaction of supply and demand. 
· I can define competition.
· I can explain how competition has a direct impact on the price of a good or service.  OR
I can explain the cause and effect relationship between supply, demand and competition on the price of goods and services.

· I can define quantities of input.  [human resources, natural resources and capital goods]  
· I can define the economic concepts of “input” and “output.” [quantities of goods/service and the amount of productive resources needed to produce them]
· I can explain how supply, demand and competition influence the amount of inputs and outputs for goods and services.  OR
· I can explain the cause and effect relationship between supply, demand and competition on the amount of inputs and outputs for goods and services.  



	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated. 
· Folder Economics was expanded with numerous lessons.

	District Resources and Teaching Suggestions
· 







	Strand 
	Economics 

	Topic 
	Financial Literacy

	Content Statement 
	                                                                                                                                                                   1               2
16.  When selecting items to buy, individuals can weigh costs and benefits and compare the price and quality of available goods and
        services. Mod.

	Content Elaborations
Students at this level should understand how individuals compare the price and quality of goods and services when selecting items to buy.

Students should discuss how consumers can gather information on price and quality including: 
· print and web-based advertising;
· personal recommendations; and
· independent reviews. 


Expectations for Learning 
Explain how individuals compare price and quality when selecting goods and services to buy.  S






	Resources and Strategies Supports 
ODE will provide these in 2020-21.




Enduring Understandings
Open trade has intended and unintended consequences on world economies.
The quality of goods and services impacts the price and availability.  pc

Essential Question
Why can’t people have everything they want? ODE




Connections

















ECO

16.  When selecting items to buy, individuals can weigh costs and benefits and compare the price and quality of available goods and services.
	Vocabulary
· Cost / Benefits [when making an economic decision] pc
· Price – Quality
· Compare criteria before selecting a good or service 
· advertising
· personal recommendations
· independent reviews

	I Can Statements 
In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· I can explain why some foreign countries can offer goods and services at a lower price.
· I can summarize the pros and cons of purchasing foreign-made products.
· I can explain how to complete the comparing process skill.
· I can compare the price and quality of goods and services.  [criteria for selecting a good/service] pc
· I can explain how people compare the price and quality before buying goods and services.
 



	SESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SESC lessons.  Check with your curriculum director to see if your district participated.
· Folder Economics was expanded with numerous lessons.
	District Resources and Teaching Suggestions
· 





Note:  Watch the date in the footer.  If the date has changed from the current version that you are using, see the last page to identify the specific change(s).  You may only need to reprint a given page(s) and not the entire document.   














Changes to the Model Curriculum 

	Content 
Statement
	Page
	Changes
	Updated

	2
	5
	Expectations for Learning:  Add the letter “l” to the word “legacies” in the notation for the 2nd expectation.
	10-14-19


	1-16
	
	Every Content Statement and Expectations for Learning is now labeled as S = Same; 
Sim. = Similar; or Mod. = modified compared to the 2011 ODE version. 
The labels for the Content Statements do NOT necessarily match the levels for the Expectations for Learning.  

	1-28-20
3-2-20

	13
	27
	Content Standard – ADD and “S” that the state was the same as 2011.
	3-2-20
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